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Welcome to the final issue of Collected for 2011. It feels as if itõs been 
a phenomenally busy year, with so much happening globally and 
locally in the world of libraries, books and information. We have 
been stimulated by excellent professional development 
opportunities, and worried by the threat of cuts and closures. Some 
of our colleagues will be without a job in school libraries in the new 
year, and our thoughts are with those folk, as well as the school 
communities who will no longer benefit from their expertise. 
 
We have immersed ourselves in talk and action related to eBooks 
and eReaders, played with blogs, wikis, and tweeted our little hearts 
out. We have connected, networked, advocated and climbed on 
soapboxes until we are plum tuckered out and very ready for the 
summer break. But before we go, we want to offer you one final 
issue of our magazine. 
 
We deliberately chose not to theme this issue, instead throwing the 
doors open to our writers, and allowing them to speak about whatõs 
on their minds. It also seemed a good opportunity, as we welcome a 
new crop of regional representatives to the National Executive 
table, to allow some of those people to share their voice with you. 
So, welcome to some new writers, sitting very comfortably 
alongside our regular contributors. 
 
Grieg Daniels has previously contributed reviews of graphic novels, 
and does so again in this issue. He also shares his perspective on 
advocacy, and as the newly appointed chair of our National 
Executive advocacy focus group, we expect to hear more from Greig 
on this topic in future. 
 
Senga White opens the books on her tertiary prep programme at 
James Hargest College, presenting a comprehensive overview of 
progress and indications for next steps. We also have coverage of 
the National Library situation in Christchurch, as well as updates 
from EPIC and DigitalNZ.  
 
Jill Stotter and Kirsty Gillon take us with them as they reflect on 
progress made in implementing inquiry learning in a senior 
secondary school, while Michele Whiting brings a school principalõs 
voice to the argument for school libraries, and why they are more 
important than ever. Bharathi Char contributes her first piece, and 
shares with us her success in working with Pasifika students in the 
library. There is more, of course, but itõs best if I let you just get on 
and read it for yourself. 
 
The editorial team would like to thank you for taking the journey 
with us this year, and we hope that many more of you will consider 
becoming contributors in 2012. In the meantime, we hope that you 
(and we) are blessed with good weather and an opportunity to relax 
with loved ones and the obligatory stack of summer reading - be it 
the digital or old-fashioned kind. 
 
Warmest regards 

 
Donna 
donnaraelina@gmail.com 
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As we get closer to the end of a short and sweet but fast and 
furious term, Iõve been reflecting on the way others perceive 
us, in the light of a LIANZA pre-conference workshop Senga 
and I recently attended. The topic was: Is librarianship a 
dying profession? And you can imagine that such a question 
elicited a lot of heated debate! One comment that struck a 
chord was that people in the library sector talk to each other, 
but that we are not good at getting the message about our 
worth and value out to others. This is often true of the work 
done by all involved with school libraries, with student 
learning and achievement. 

What does your community know about the impact you have 
and the work you do? Are you like Caspar the friendly ghost - 
seen around, liked by all, but the impact of your work and 
the benefits of the library are invisible to everyone else?  
Or are you a Road Runner - zooming here there and 
everywhere, avoiding catastrophe, but never settling to 
anything?  

Perhaps you are seen as Scrooge McDuck - hoarding 
resources, not really willing to collaborate, limiting access (if 
that is the case, perhaps it is time to re-consider your 
career...) Or are you Mickey Mouse - everyone knows what 
you do and how you work with others, you can find solutions 
and have knowledge that seems like magic, and the library is 
considered to be an Enchanted Kingdom, where everyone 
wants to visit? Who do you want to be seen as? 

And the answer to the question òIs librarianship a dying 
profession?ó It was agreed that it is not dead or on life 
support, but in need of medical assistance. So what is the 
ômagic medicineõ? It starts with advocacy and having an 
evidence base, demonstrating what you do, who you do it 
with and what impact it has had on student learning and 
achievement. The SLANZA wiki has many resources to give 
you ideas for evidence gathering, and the time to start is now! 

 

 

 

 

 

 

 

 

  

18 November 2011 
Waikato Bay of Plenty and 
National Library tour of Tauranga 
school libraries.  
 
With visits to: Papamoa Public 
Library, Papamoa College, Mount 
Maunganui College, Maungatapu 
School, Gate Pa School, and 
Greerton Village School.  
 
Contact: 
Linda.McCullough@dia.govt.nz  
(07) 856 9135  

 

 

November 

16 March 2012 
²ŀƛƪŀǘƻ κ .ŀȅ ƻŦ tƭŜƴǘȅΩǎ ¢ŜǊƳ м 
workshop in Hamilton.  
 
5ƻƴƴŀ ²ŀǘǘ ǇǊŜǎŜƴǘǎ ŀ Ŧǳƭƭ ŘŀȅΩǎ 
programme: It starts with you:  
A strategic approach to saving 
school libraries, one library at a 
time. 

 

 

 

 

 

 

March  

17 March 2012 
Central Region  
ά{[!b½! 5ŀȅέ at Te Manawa, 
Palmerston North  
 
Donna Watt presenting on the 
key competencies, collaboration 
and promotion; a demonstration 
of the Wheelers eBook platform 
with Paul du Temple; a look at 
the latest electronic devices with 
Warwick Taylor. 
 
There will be time for sharing 
those issues and ideas that are 
concerning us. Plus, time for lots 
of food and chatter.  
Diary this date now!  

March 

http://slanzawiki.wetpaint.com/page/Advocacy+for+school+libraries


This article relates how the challenges of implementing 
inquiry learning in the senior secondary school are being 
met by two New Zealand teachers as they work through two 
set topics for NCEA level 1: The Origins of World War II and 
Black Civil Rights in America 1954ð1970. 

The New Zealand curriculum 

New Zealand has a new curriculum, which is well regarded 
throughout the OECD. It insists we move on from rote 
learning facts to engendering the wisdom to know what to 
do with said facts. It fills some important gaps in teaching 
and learning. For the first time ever, there is a section on 
pedagogy to assist teachers in to ôhowõ they should be 
teaching: using prior knowledge; encouraging reflective 
thought and action; encouraging students to work in teams; 
using authentic contexts including family and community ñ 
in other words, fostering inquiry learning. 

The curriculum also tells teachers how students should be 
learning: managing self through planning and organising 
projects; using language, symbols and text to communicate 
information; thinking and developing intellectual curiosity; 
creating knowledge; participating in and contributing to 
community; and relating to others ñ in other words, inquiry 
learning. 

The principles of the curriculum also lend themselves to the 
fundamentals of inquiry learning: personal excellence; 
reflection; coherence across learning areas and future focus 
are all critical to the inquiry process. And if that is not 
enough, the underpinning values also include reference to 
excellence, innovation, inquiry and curiosity and community 
participation.  

The New Zealand curriculum is asking us, allowing us and 
expecting us as teachers to make inquiry learning happen in 
every school.  

What is inquiry learning?  

It may be easier to say what inquiry is not than what it is. It is 
not slinging out a research assignment with a due date and 
two periods in the library. It is not a chance for teachers to 
take a breather while the kids are ôfinding outõ stuff. It is not 
necessarily something that takes a long period of time to 
complete. It is not an opportunity for parents to show off 
their learning and technical prowess or coming to the rescue 
of their beleaguered child to do a last-minute project 
(although weõve all done it). It is not a once-a-year exercise. 
It is not huge and it is not hard to organise. 

An inquiry-based classroom has questioning at its hub. In 
this type of classroom, students gain skills and expertise in 
the art of questioning a topic. They learn that questions are 
the key to unlocking new knowledge and that each key will 
open the door to a different type of knowledge. The 
classroom will buzz with inquiry into any topic. 

This does not mean, however, that lessons lack structure or 
guidance. Inquiry learning is very structured and has degrees 
of scaffolding.  

We used a basic model of inquiry which has been around for 
many years and follows a sequence of: 

¶ immersion in the topic 

¶ questioning 

¶ finding information 

¶ analysing 

¶ presenting 

¶ evaluating. 

Each stage was underpinned with ongoing reflection. 

However, in our 21st century curriculum, there is an 
additional and fundamental step: taking action. It is no longer 
enough for students to ôfind outõ stuff and then do nothing 
with it. Students are expected to act upon their findings ñ 
whether that is through sending emails, creating a new 
technology, helping in the community or reporting to the 
assembly. In other words, students must DO something with 
the findings of their inquiry.  

Inquiry in the senior secondary school 

Inquiry learning in the senior school is often considered 
problematic because at senior level (in New Zealand, Years 
11ð13) we are bound by national standards which are 
assessed both internally and externally in a formal 
examination situation. The exams themselves are prescribed 
and fairly rigid and many teachers lack confidence and are 
unsure about trying an inquiry approach within the senior 
school. We decided to demonstrate that inquiry learning is 
possible and can be successful with older students. 
Throughout our project we used intervention when skill 
teaching was needed. 

Our inquiry  

We were enthused at the prospect of implementing an 
inquiry. It all seemed so easy and straightforward. Students 
would be able to tackle the whole topic through inquiry.  



We chose a Year 11 history class to demonstrate that an 
inquiry approach could successfully prepare students for 
formal examinations. At this level two topics are taught that 
could be used in external exams. The internal assessment 
was to be completed during the study of the first topic. 

The class was made up of 21 mixed ability 14- to 15-year-old 
students, and using the principles of inquiry learning, we 
embarked upon our classroom project. We realised that this 
would be new for the class and that we might encounter 
unexpected challenges.  

One thing that would be essential to this inquiry would be 
that the students would have to teach the rest of the class 
their topic area to an examination level.  

Topic 1 International relationships: The Origins of World 
War II 

FQ1: What attempts were made to establish a permanent 
peace after World War I? 

FQ2: What challenges to peace occurred in the 1930s? 

FQ3: Why did war break out? 

We began our first classroom session with the inevitable 
brainstorming question: What do you know already about the 
origins of World War II? 

Not a lot as we discovered. Students had all the usual 
knowledge of some battles, who was involved and about the 
atomic bomb, but little understanding of the reasons why the 
war began.  

Immersion 

We used documentaries, documents, maps, movies, novels 
and speakers. This all happened in the classroom, enabling 
students to gain valuable knowledge and understanding 
about, and around, the topic. As we moved through the 

process we encountered some difficulties:  

¶ The topic seemed too large for the time available. 

¶ The set focusing questions constrained the whole 
process of inquiry. 

We had not thought our project through ñ it had seemed a 
lot easier in theory. But we persisted. More thinking was 
needed around ways to manage the inquiry process at senior 
level.  

In New Zealand, at level 1 NCEA, there is an internal 
assessment which counts towards the yearõs credits and thus 
the studentsõ final grade. We changed our tack. Instead of 
using the whole topic for inquiry we would concentrate on 
the internal assessment instead. 

NCEA level 1 assessment moderators have indicated that at 
level 1 all students in a school must work on the same 
internal assessment and be supplied with some resources and 
be given the same focusing questions. There were also three 
classes being taught by other teachers in the traditional way. 

This is the stage at which we realised that with a tightly, 
internally assessed topic, hopes of being able to carry out 
genuine independent inquiry learning based around student 
interest, were quickly fading. For this internal assessment 
there was just no room to pursue any independent line of 
inquiry. With time slipping by we realised that the first topic 
would just have to be taught in the traditional way and the 
internal assessment would be done as it always had. Sigh. 

But all was not lost. Perhaps teachers in other schools could 
shed some light on inquiry at this level. But we found from 
our own research that there did not seem to be anyone else 
attempting inquiry at senior secondary level. How sad. 

But we still had the second topic. We planned this with a 
more realistic perspective. 



Topic 2 Social Change:  
Black Civil Rights in the USA 1954ð1970 

FQ1: What position did Blacks hold in American society in the 
mid-1950s and why were there moves to bring about change? 

FQ2: How did Blacks attempt to bring about change, 1955ð
1965? 

FQ3: What new directions were pursued in the 1960s? 

Step 1a: Immersion 

Students were taught in a traditional way about the 
background to the topic up to 1954. We then introduced the 
actual topic with relevant film clips such as Martin Luther 
King speeches, a virtual tour of the Jim Crow Museum in 
Missouri and so on. All this engendered much animated and 
deep discussion amongst and between the students and us. 

Step 1b: Brainstorming - prior knowledge was activated 

We brainstormed for ideas ñ three minutes, all ideas 
included: 

¶ Think, pair, share. 

¶ Question on blank sheet: ôWhat do I know about the 
social situation of Blacks in 1954?õ ñ brainstorm.  

Intervention 

The skills of Mind Mapping, categorising and identifying 
keywords were taught and practised. Students then made a 
group Mind Map ñ mapping all of their information and 
samples were drawn onto an overhead transparency and 
each group presented their Mind Map to the class.  

But at this stage, compromises had to be made. Students did 
not have free range to choose an area of the topic that 
interested them; for example, Coretta Scott King, but instead 
were required to inquire into such topics as the Montgomery 
bus boycott. As teachers we had to preselect a range of key 
topic areas that with all likelihood might appear in the 
external exam. We showed students exam questions from 
previous years as a guide for their line of inquiry.  

We highlighted keywords such as: 

¶ challenges ñ responses 

¶ groups ñ actions  

¶ actions ñ methods. 

We showed the students the sort of authentic questions that 
they might be given in the external exam: 

What methods did Black civil rights organisations use to bring 
about change in the United States between 1954 and 1964? 

How successful were these methods in bringing about change 
during this period? 

We then chose seven topics and printed them on small pieces 
of card ñ one card for each group chosen randomly out of a 
hat (seven small groups). For example: 

¶ Montgomery bus boycott 

¶ James Meredith 

¶ sit-ins and so on. 

These topics and their prescribed keywords formed the basis 
of the inquiry for each of the seven groups. 

We then surprised/shocked the students by informing them 
that they would now be ôstudents as teachersõ and thus be 
responsible for teaching the rest of the class their part of the 
topic. If they did not do a good job then they would be letting 
down the rest of the class. No pressure here. 

Step 1c: Questioning 

Once each group had their chosen topic, the process of 
brainstorming to see what they knew already about their 
topic, followed by mapping their ideas was repeated. Now 
the students were ready to question their topic. 

Intervention 

We guided the students to compose their own deep questions. 
Inquiry succeeds or fails in direct relation to the quality of 
the question. This is perhaps the most important skill in 
inquiry. Each group had 2 deep questions to answer. Even 
with the two of us working with the groups, this stage took 
time. There was a lot of discussion and encouragement of the 
students to think more widely about their topic and the 
wider implications for civil rights throughout the world.  

Step 1d: Introduce the key concept 

We introduced the key concept: Why are we learning about 
Black Civil Rights? What is the point? We wanted to elicit 
reasons to do with self-knowledge and understanding of 
world order and history and this was achieved, once the 
students had moved on from the òbecause itõs in the examó 
stage of thinking. 

Step 1e: Planning the presentation 

Groups had to decide how they would present their 
information. As they were to be teaching their peers and 
giving them important information, presentation modes had 
to be simple, clear and easy for the audience to understand.  

  

Whole-class brainstorm on whiteboard 



For example: 

¶ poster with clearly labelled information  

¶ model with detailed explanation 

¶ PowerPoint with controlled number of slides and 
effects 

¶ booklet with illustrated content 

¶ movie or interview. 

Groups also had to supply an A4 fact sheet covering the topic. 
This was something of a safety net, for them and for us. We 
would photocopy the sheets and distribute them to the class 
(breaking the budget in the process). 

Intervention 

Presenting skills such as oral language, body language, use of 
technology etc. were modelled and practised. We discussed 
the importance of planning: time management, group 
management, self-management and with each group we 
worked out a timetable for their presentation.  

At this point in the process we stood back from actually 
teaching the topic and took the role of facilitators. 

Step 2: Locating information 

Students worked in groups to identify a range of possible 
information sources such as: 

¶ electronic  

¶ print  

¶ people 

¶ organisations. 

Intervention 

The whole class was taught how to search databases 
effectively using best practice searching skills and how to use 
keywords to narrow searches. 

Step 3: Selecting and analysing information 

When possible information was found students had to 
identify why it was relevant. But it was soon obvious that 
they needed help to take notes, to annotate and cite sources. 

Intervention 

Students needed only the information to answer their two 
deep questions so we tailored our intervention to that end. 

We taught and modelled note-taking using the Dot-Jot note-
taking process with a piece of simple text. Students were 
taught how to synthesise their jots to form a paragraph of 
information. These note-taking/making skills were to be 
important for the student audience to be able to take 
additional notes during the presentation time. Exemplars of 
how to correctly cite sources were given.  

We needed to be alert to the suitability of the information 
gathered: 

¶ Was it at the Year 11 level? 

¶ Was it relevant to the question asked? 

¶ Would it be relevant to the final exam essay? 

The expectation was that each group would find enough 
information to answer their two big questions and to have a 
comprehensive fact sheet to hand out to the rest of the class.  

Step 4: Creating the presentations 

Groups began working on their presentations. This involved 
planning and cooperation between group members.  

Intervention 

How this was done and the skills that needed to be taught 
depended on how each group planned to present their new 
knowledge. Each group needed different teaching but there 
were two of us in the room. 

Graphing, mind mapping, charting and multimedia skills for 
the use of PowerPoint were much needed. A strict number of 
slides, the layout of slides, speaking and expanding on bullet-
pointed information and so on were decided. Generic 
presenting skills such as voice projection, eye contact, 
management of multimedia while speaking, use of cue cards, 
responding to questions, time management and so on were 
taught and practised. All these were modelled and practised 
by each group. Rehearsals were essential to achieve high 
standards and most groups did this. 

Step 5: Presenting 

This happened over a series of days. The students took notes 
and asked questions through each of the presentations to 
ensure they had enough knowledge to write an exam essay. 
This was actually quite difficult and provided the incentive 
to be a very attentive audience, as up until now, there had 
been no traditional teaching of facts on any of the topics.  

Intervention 

Revision of note-taking strategies was carried out 
beforehand. Students now realised that taking notes, paying 
attention and questioning would be their main source of 
information. Rough notes were remade into study notes for 
homework after each presentation and checked the next day. 

Step 6: Evaluating & Reflecting 

Peer evaluation was done when students marked each other 
according to five given criteria. Summative evaluation was 
achieved when the teachers marked presentations and 
awarded a mark for group work. The practice essay for the 
outside examination also formed a part of this final mark. 

Intervention 

Realistic marking based on set criteria was discussed. The 
students had to be able to justify whatever grade they 
assigned to another studentõs work.  

Step 7: Taking action  

Unfortunately, the end of the term was upon us and we ran 
out of time to complete this step. Some suggestions from our 
students were: making and wearing badges to attract 
attention to the issues; presenting final pieces of work to an 
assembly; presenting their topic in a debate. 

Conclusion & our reflection 

Looking back at the process it was easy to see where 
improvements could be made. Firstly, classes doing inquiry 
need resources. It can be done with limited access to 
computers and books and there are a myriad of clever ways 
to get students to interact with resources such as: guest 
speakers; national library loans; sharing books; planning 
quality time when computers are available or supplying 
resources to groups. We felt we had been lucky because we 
had no real challenges over access to resources. 



Never assume that students know the skills. Truly. Donõt 
think because they are often glued to a screen that they 
know how to make an effective PowerPoint or can edit a film. 
Or that they have ever clicked on ôadvanced searchõ. Most are 
very timid when it comes to asking librarians for help. And 
yet the librarians should be the number one resource for 
students. Teach them and teach them again: note-taking, 
searching, skimming, scanning, speaking, annotating and ñ 
always ñ questioning. 

Students donõt always want to work in groups. Research does 
suggest, though, that self-selected groups work best. Keep 
the groups a manageable size. Three to four is optimal or 
they will split and become dysfunctional.  

You canõt possibly go through all of the components of 
inquiry every time. It would take all year. Concentrate on 
one skill area at a time such as questioning or note-taking. 
Planning also takes time. ôActionõ is particularly difficult to 
do in a secondary situation. It becomes too time-consuming 
and restrictive. 

We discovered that classroom teachers need professional 
development on inquiry. Lots of it. Giving teachers a 
curriculum document does not mean it will be implemented 
in the way it was intended. Teachers are busy and need help 
to make some fundamental changes. We considered our 
ôexperimentõ to be common but it wasnõt. The ideas of 
inquiry are slow to permeate. Teachers need to have 
someone else to bounce ideas off. They also donõt like being 
the only one in the school willing to break ranks and try 
something new. 

But the most difficult aspect of the whole process of having 
an inquiry classroom is handing the locus of control over to 
the students. Every day it seemed as if it would have been 
easier to shut the whole thing down and go back to the ôsage 
on the stageõ method of teaching. Having to rely on the 
students, some of whom you know to be weak and not hard-
working, was difficult, coupled with the fact that this was a 
particularly favourite topic of the classroom teacher who was 
dying to ôteachõ it herself. But again, there were two teachers 
working together to keep each other on track. 

We did use the student-generated fact sheets as a safety net, 
but something that we hadnõt expected happened. The 
students put a huge amount of pressure on each otherõs 
group to produce quality work and they were very harsh if 
they felt it had not been delivered. 

Overall, yes we would do it again. We now have new and 
generic questions in our standards which should make it 
easier to implement inquiry learning in the future.  

We leave the last word to the students: 

  

Help us to remind Kiwis to be safe in the sun ñ free posters and brochures 

Did you know that melanoma skin cancer is the most common cancer in New 
Zealand? But it can be prevented by being SunSmart. From September to April is 
when the ultraviolet (UV) radiation from the sunõs rays is most intense in 
New Zealand. Itõs during these months that people are more likely to get sunburnt 
and scientific evidence shows that sunburn increases the risk of getting melanoma 
skin cancer. So now is the time to remind people to Slip, Slop, Slap and Wrap. 

To help spread the sun safety message, the Health Sponsorship Councilõs (HSC) 
SunSmart team has developed a free poster and brochure that your library can order 
and display for library visitors to see. To order free copies email alex@hsc.org.nz or 
phone 04 472 5777 and ask for Alex.  

Thank you for your help to remind people about sun safety. 

SunSmart week will be held from 13th to 19th November 2011 

mailto:alex@hsc.org.nz?subject=Order%20for%20SunSmart%20posters/brochures%20%28via%20Library%20Assn%29


Writing for the SLANZA magazine about why school libraries 
are essential is really preaching to the converted. We know 
how valuable they are when properly resourced and staffed. 
However, in recent years schools have been faced with a set 
of challenges that leave many questioning the role of the 
school library. This article highlights two arguments for the 
library as the literature, information and ôliteracy across the 
curriculumõ hub of primary and secondary schools.  

The library should be the starting point for schools 
trying to build coherence across learning areas 

The New Zealand Curriculum is exciting and liberating. It 
challenges teachers to rethink their values, principles and 
pedagogy. The key competencies of thinking, relating to 
others, self-management and using language, texts and 
symbols sit right up alongside the content within learning 
areas. eLearning isnõt something to plan for the future, itõs 
here now and in our faces as learners and educators. One of 
the Curriculumõs principles is that of coherence. It requires 
schools to rethink how teachers make links across learning 
areas to support students in recognizing links and 
synthesizing information to extend their understandings.   

In their report Directions for Learning: The New Zealand Curriculum 
Principles, and Teaching as Inquiry (May 2011), the Education 
Review Office reports that coherence was evident in only 39% 
of schools reviewed where principles in general were most 
evident (this group made up 70% of all schools) and was 
ranked 5th in importance of the seven principles in those 
schools. A further 30% of all schools reviewed had minimal 
evidence of the principles in practice. 

We know that the person who has the greatest impact on 
learning for their students is the classroom teacher. But who 
guides that person in selecting the appropriate material for 
learning in the 21st century? Who can facilitate the 
development of coherence in a school? The school 
librarian/assistant or teacher with library responsibility can 
act as that information resource. The school library should 
be the hub of curriculum development for all schools. 

The library should be the place to support learning about 
literature and literacy across the curriculum  

For schools, one of the greatest distractions to come out of 
government in the last two years has been the introduction 
of the national standards policy. We donõt have to accept the 
political intent of the policy (I write this as a principal of 
school who signed the Boards Taking Action Coalition 
resolution to not set targets using the National Standards).  

We know that the introduction of a national reporting 
system of achievement levels based on unmoderated and 
unchecked teacher judgments about how well students are 
learning is flawed and irresponsible. However, there is an 
educational intent to this policy to raise the level of 
achievement for all students to enable them to access the 
growing demands of a curriculum that requires sophisticated 
locating, evaluating and synthesis. Mary Chamberlain (from 
the MOE, 2010) says itõs taking our system from ògreat to 
excellenceó.  

The national standards resource books such as Reading and 
Writing in Years 1-8 provides teachers with definitions of the 
thinking skills needed by students to become critical readers 
and writers as well as providing teachers with a list of key 
characteristics of what texts students should be able to read 
at various year levels. Students need to be able to read the 
sort of texts you have in a good school library. 

Iõm not sure if the government intended to give such a strong 
message about the importance of school libraries through 
their national standards policy but it seems you canõt really 
have one without the other. The characteristics of texts 
listed at each level require teachers to source reading 
material and information across the curriculum in many 
different forms. If your school library doesnõt contain a rich 
collection of the variety of texts, including electronic ones, to 
support literacy across the curriculum, then you are unlikely 
to meet the intent of this policy (even if you do set targets). 

Many principals are starting to question the value of school 
libraries. Some educators believe school libraries are nothing 
more than òsinkholesó of resourcing. Some schools are 
beginning to use their library spaces for other purposes. In 
New Zealand we would have to say that the primary school 
library is under threat. If the government is really serious 
about a high quality education system for the future they 
need to fund school libraries specifically. They need to 
reinstate advisors in all learning areas who can work 
alongside literacy advisors to support the teaching of literacy 
across the curriculum. Then we may start to see the value of 
a resource document (Reading and Writing in Years 1-8) that is 
truly understood and used effectively to raise achievement. 

Letõs make school libraries compulsory. They are more 
necessary than ever! 

  

Coherence is one of three curriculum principles that was least 

evident in schools. This principle includes the notions of a broad 

education, links within and across learning areas, and transitions 

and pathways to future learning.  

Not all of these aspects were addressed by schools in their 

curriculum review or planning. Challenges to achieving coherence 

related to aligning the curriculum between departments in 

secondary schools or between classes in primary schools. Schools 

seldom mentioned transitions and pathways to future learning as a 

factor in their planning of the curriculum, although secondary 

schools were more likely to do this than primary schools.  

ERO, May 2011 



In 2009, a group of like-minded school and public librarians, seeing a lack of local professional 
development opportunities, decided to try and provide their own. The result was ReaLM (Reading 
and Literacy in the Manawatu) and in the last two years over seventy five library and literacy 
professionals have taken part in two learning-filled days of seminars. 

Previous topics have covered Web 2.0 tools, storytelling, unpicking picture books, author talks, 
time management, ôBooktalksõ, understanding national standards, linking libraries and literacy, 
and the yearõs best new fiction. 

Topics confirmed for 2012, to be held on Friday 15th June, include topical subjects such as the use of e-book platforms, 
and the relevance of non-fiction print resources versus the internet in libraries, as well as less conventional aspects of 
literacy such as screenwriting. 

2011 saw the introduction of a literacy tour of schools. Twelve local schools had a visit from a variety of literacy 
professionals ranging from authors to illustrators to graphic novel experts, who engaged their audiences with their 
extensive knowledge. One school commented that it was òan incredibly valuable hour spent focusing on reading and the 
enjoyment of it.ó  

Next year they are aiming to provide speakers in a greater number of Manawatu schools, meaning that more children 
and young adults can benefit from interacting with these truly influential people. The committee is currently seeking 
sponsorship to enable them to offer a bigger event. 

For more information check out ReaLM on manawaturealm.weebly.com  and follow them on Facebook and Twitter. 

Itõs a mantra, and I use it at work and at play, and especially 
for those times when I want to play but work keeps getting in 
the way. I read it somewhere and it was the right blog post, 
at the right time for me. At the time, I was feeling completely 
overwhelmed by all of the balls I have in the air. Work, home, 
family, SLANZA, online presence... there was no me-time.  
I was struggling to keep the balls in the air, in balance, and 
still find time to learn and grow, professionally and 
personally. So here it is, my adopted mantra, my coping 
mechanism. For what itõs worth.  

Itõs not about having a list, so get rid of the list right now!  
Itõs about choosing one thing. Removing the clutter of too 
much to do, no time to do it. If there is just one thing, itõs 
manageable. The time can be found, and the sense of 
achievement gained from doing just one thing can be out of 
all proportion to the size of the task. 

So kid yourself. Choose just one thing, be it clearing the 
kitchen bench, loading the dishwasher, folding the washing, 
or clearing your email inbox. Do just that one thing, and 
revel in the sense of accomplishment. 

There doesnõt have to be a next thing, but chances are your 
sense of accomplishment will lead you to choose just one 
more thing. If it does, great. But thatõs not the point. On days 
when you feel overwhelmed, when there isnõt enough time 
for all the must-doõs, let alone the want-to-doõs, allow 
yourself to focus on just one thing, and celebrate your 
achievement when itõs done.  

Maybe you attended conference and felt overwhelmed by the 
number of web tools, gadgets and skills to learn. Perhaps you 
see posts on the listserv, and think òWhere do those people 
find the time?ó And when you're told that these are critical 
competencies, and we need them at our fingertips now, you 
think òI just don't know where to begin!ó or òThereõs no time, 
and thereõs too much else to do.ó Well, now is the time, and 
there is just the one thing to do.  

But maybe you need to make just one final list first. Write 
down all of the things that you do in one working day. Write 
down every little thing. It may seem as obsessive as keeping a 
dieting journal, but maybe it will be just as illuminating. Are 
all the items on the list as important as you assume? To 
whom are they important? Do you do them just because you 
have always done them? Or do you maybe do some of them 
because they are ôknownõ and safer than choosing just one 
new thing? An unknown and therefore scary thing. Like 
joining Twitter. Or starting a blog. Or learning to Skype. 

We are inundated by lists of things that we need to know and 
be doing as library professionals. So do just one thing. Read 
one of those lists, say this one from Joyce Valenza ð her 
Manifesto for 21st century librarians. Lisa Oldham shared it 
with us on the school library email list recently. Her 
comment was, if you read nothing else today, read this.  

The important thing is to begin, today. Yes, it is critical and it 
is urgent, and thereõs a great probability that your future in 
this industry depends on it. But it is, after all, just one thing.  

What will it be? 

 

http://manawaturealm.weebly.com/
http://www.teacherlibrarian.com/2011/05/01/manifesto-for-21st-century-teacher-librarians/


Are students well prepared for the rigours of academic 
study and research when they leave secondary school 
and head off to their chosen field of higher education? 
The more time I invested in developing a cohesive 
information literacy programme at James Hargest College, 
the more I began to realise the importance of providing a 
meaningful as well as practical course to offer students 
intending to move onto some form of higher education. This 
realisation grafted another branch onto my information 
literacy tree and is an area Iõve now been researching, 
developing and trialling for more than 18 months. 

My vision for James Hargest College is to create a platform 
which would allow the school to embed the teaching of 
information literacy and research skills seamlessly into the 
curriculum. This would extend across curriculum areas, 
departments, year levels, and across campuses (as Hargest is 
a two-campus school). This platform now has a solid 
foundation to build on. 

In 2006 I was involved in the Teacher Designed Schoolõs 
project which Hargest undertook. Teaching and non-
teaching staff members had the opportunity to work 
together to set the vision for what the future direction of 
teaching and learning would look like at Hargest. Research 
groups were established and I elected to investigate how 
information literacy could evolve in our school as part of the 
Seamless Transition Research Group. 
Out of my research came a trial of a collaborative 
information literacy (IL) module at the end of 2006 which 
incorporated our English, Social Studies and Science 
departments. The success of this trial led to the embedding 
of research units with specific IL skills taught. These units 
are taught to all Year 9 English and Year 10 Social Studies 
classes. The Science department has units at both Year 9 and 
Year 10 which embed other specific teaching of IL skills. 
Intentionally targeted teaching of online IL skills, 
particularly database usage, happens through Year 11-13 
classes through a wide range of curriculum areas. All of these 
units are collaboratively designed and taught by a team that 
comprises me, the Head of Department and the classroom 
teacher. This work will be extended to Year 8 classes for the 
2012 school year. 

Tertiary Prep  
As I began to extend the vision for seamless transition of IL 
skills into the senior level of the school, I had to consider 
which skills were essential for those students continuing 
their education beyond Y13 level. 
Initially I spoke to some recent ex-students about what they 
felt wouldõve been useful to know about research and study 
before they started their tertiary course.  

From these sessions I developed an initial scoping document 
which listed the following lesson ideas. 

¶ Using online databases ð specifically advanced 
searching techniques 

¶ Ways of utilizing Google features for better searching 

¶ Bibliographies ð one style doesnõt fit all 

¶ Note-taking techniques - Dot Jot, Cornell, digital 

¶ How to get the best out of your academic library 

¶ Study skills/preparing for exams 

As a way of clarifying my thinking and collecting together 
resources in one place, I created the Tertiary-Prep website.  
As Invercargill doesnõt have a university, I decided to speak 
with the librarians managing the Southland Institute of 
Technology and the University of Otago, College of Education 
Southland Campus to òpick their brainsó and reassure myself 
I was indeed on the right track. 
Through this discussion I was put in touch with the policy, 
planning and evaluation librarian working for the Otago 
University Libraries. I was able to meet with him to discuss 
my project and found him very supportive and affirming. 
I participated in the University Library orientation session in 
February, which saw a team of librarians from the University 
libraries deliver an interactive session to over 200 first year 
students about using their libraries. I also attended a two 
hour study skills seminar run by a lecturer from the Higher 
Education Development Centre (HEDC), a department in the 
University where academic staff can access professional 
development and support with teaching requirements, and 
students can gain help with learning resources. This session 
was practical, hands-on and well facilitated, and allowed me 
to gauge how the classes offered at Hargest fit with the first 
year level of academic study. 

Opportunities and Barriers  
As with any new venture there are always opportunities and 
inevitable barriers. Thatõs what òtrial and erroró is all about. 
No matter what your new venture may be, you need to 
accept that itõs going to be harder and take longer than you 
expect it to. The following are some of the opportunities and 
barriers to my project. 

Opportunities  

A supportive leadership team who are prepared to listen to 
any and all of my crazy ideas and schemes and are very 
permission-giving. 

Working with enthusiastic and encouraging colleagues 
here at Hargest, at Otago University Libraries and with 
local library colleagues. 

Practical experience: Attending first year orientation 
sessions was invaluable. 

Research, research, research! I have begun curating a body 
of information regarding tertiary prep, which you can 
access via ScoopIt! 

http://www.tki.org.nz/epic2
http://bit.ly/qfkm1E
http://bit.ly/rrihKe
http://hedc.otago.ac.nz/hedc/home/About-Us.html
http://bit.ly/p5mxoE


Barriers  

Time. There is never enough of it and the sheer nature of 
working in a very busy school library environment means 
continuity of thought for a sustained period is rare. 

Timing. When to offer these tertiary prep tutorials has been 
problematic to say the least. It is the main reason for my 
inability to so far sustain the programme. Fitting into 
curriculum and timetabling has proved very difficult, but I 
donõt believe these issues to be insurmountable. 

Next Steps 

The number one barrier to making these tutorials 
sustainable is cementing a time where students are able to 
attend on a regular weekly basis. Over the course of the past 
two school years Iõve attempted various ways of doing this. 
For the 2012 year I have decided to promote the tertiary prep 
tutorials to our Y12 cohort, who share the same study period 
each week. I will run an initial six week block of sessions at 
the beginning of term two and if there is sufficient interest I 
will run another one in term three. These sessions are 
strictly voluntary but hopefully the staff who teach Y12 will 
promote the sessions and encourage their students to attend.  

Alongside this, I plan to develop a completely online module 
for Y13 students to work through some of the information 
and modules on the HEDC and Otago University Libraries 
websites. I will offer support to these students in a number of 
ways including forum discussions, emails and sessions during 
study periods. I will also offer tertiary prep sessions to Y13 
students during our weekly after school study centre. 
Should next yearõs Y12 trial prove successful, there are plans 
to create specific roles within our student library team for 
students who have successfully completed the course to 
work as IL mentors. While these students are rostered on 
duty they would be available to help others find and use 
information when studying or researching in the library. 
This concept could possibly be extended into the classroom 
setting. 

I will continue to work closely with the Otago University 

Libraries team, particularly the local campus. Plans have 
been discussed to take students to the university library for a 
tour by the library manager, who would also give them 
training in using the University Library catalogue and the 
Endnote citation generator. 
I will continue to evaluate and reflect on the work and 
programme happening at Hargest, and also to keep up to 
date with whatõs happening in this area globally. I have 
recently become aware of the Journal of Information Literacy 
which has some excellent articles and reviews. One of next 
yearõs themes at the Librariansõ Information Literacy Annual 
Conference (LILAC) is Transitions: from School through to Higher 
Education. Murdoch University recently published an article 
on their website about a unit they run to help students adjust 
to the demands of academic study. 
These global trends only serve as an encouragement to 
continue with the programme Iõm developing as there is 
obviously a recognition of the need for both secondary 
schools and academic institutions to work more closely in 
smoothing the transition to higher education. Finally, and 
importantly, it fits well into the James Hargest College vision, 
part of which is: 
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DigitalNZ has recently been redesigned and now offers a new 
and improved search experience that aims to make it easier 
to find, share and use New Zealand digital content. The 
popular service provides access to over 25 million pieces of 
New Zealand digital content gathered from more than 120 
organisations.  

Search across 25 million pieces of New Zealand digital 
content 

DigitalNZ gathers and provides access to digital content that 
has some connection and relevance to New Zealand Aotearoa. 
There is a wide variety of content available, including 
heritage photographs, artworks, newspaper clippings, 
scientific journals, and much more. Items are contributed 
from partners including Te Papa, the Alexander Turnbull 
Library, Auckland Art Gallery, Te Ara, and NZ on Screen. 

With so much New Zealand digital content available, the new 
DigitalNZ search helps users narrow their results to those 
most relevant to them by combining a single search box with 
simple filtering options. 

New features include filtering by format, type, usage rights, 
content provider and website. The new sliding timeline tool 
also allows users to display search results within a particular 
decade: 

Built in options for sharing through Facebook, Twitter 
and Google Plus 

When a user finds a digital item of particular interest, they 
can now share it with friends and colleagues through a 
variety of social media, including Facebook, Twitter and 
Google Plus. With Facebook, they can either share a link to 
the item or generate a conversation by adding their own 
comments using the Facebook social plug-in. 

Clear explanations of how to use New Zealand digital 
content 

The new and exciting usage rights filter allows users to 
narrow their search results by usage rights, displaying only 
those digital items licensed for reuse, modification or 
commercial use. This may be of particular interest to 
teachers, librarians and students looking to use digital 
content in their schoolwork. While the usage rights filter is 
available through the DigitalNZ site, users are still 
encouraged to clarify the terms of use with the contributing 
institution. 

DigitalNZ and the National Library of New Zealand have also 
worked together to produce an educatorõs guide to remixing 
digital content that helps teachers explore digital 
storytelling, copyright, data reuse and more. The guide, 
òFree to Remixó, is available at mixandmash.org.nz/schools 

In addition to the search site, DigitalNZ also runs Make It 
Digital (makeit.digitalnz.org/), a site that acts as a one-stop 
shop for questions about creating New Zealand digital 
content. The Make It Digital service includes a forum for 
people to ask and answer questions about digital content, 
ranging from questions about copyright of photographic 
artworks to people seeking guidance on open-source image 
cataloguing software. There are a suite of useful and easy-to-
understand guides available to assist people with various 
aspects of creating and using New Zealand digital content. 
The service also includes a voting tool that encourages 
members of the public to nominate and vote for content they 
wish to see digitised and made available online. 

Visit digitalnz.org to learn more and begin exploring New 
Zealand digital content. 

  

http://mixandmash.org.nz/schools
http://makeit.digitalnz.org/
http://digitalnz.org/


Yes that is my actual job title ð a fun party trick is to get 
people to guess what my job is based on the title, but lucky 
for you, Iõm just going to tell you. EPIC (Electronic 
Purchasing In Collaboration) is an e-resource purchasing 
consortium on behalf of New Zealand libraries. My job is to 
manage the consortium. I am based at the National Library of 
New Zealand.  

The Ministry of Education is a member of EPIC and pays a 
subscription to a suite of 23 e-resources through EPIC on 
behalf of all New Zealand schools. Access to these resources 
is provided for schools through the following URL 
http://www.tki.org.nz/epic .  

As there are so many fantastic tools to choose from in EPIC, I 
am going to try and help you to get to know them all a wee 
bit better by highlighting a different EPIC resource in each 
edition of Collected. The first resource I am highlighting is 
Britannica Online . 

When people think of Encyclopaedia Britannica, the first 
thing that comes to mind is beautifully bound, multi-volume 
sets sitting in pride of place on the book case at home or in 
the reference section at the library. Inside, you would expect 
to find an intimidating array of highbrow articles on any 
topic imaginable. Britannica Online  still contains a wealth 
of articles on any topic imaginable; however, it certainly isnõt 
the intimidating prospect that the print version of old may 
have been. 

The version of Britannica Online  that is available free to all 
NZ schools through EPIC has been created especially with 
school children in mind, whether they be new entrants, Year 
13 or anywhere in between. There are three levels to choose 
from: Primary School, Middle School & Senior High School. The 
articles and resources included in each level have been 
adapted from the advanced version of Encyclopaedia 
Britannica to be accessible to a younger 
audience. 

To access Britannica Online  go to EPIC 
and login with your school username & 
password. Then click on the link to 
Britannica Online School Edition PreK-
12 (if you want to go directly to the 
Primary School level, click on Britannica 
Online School Edition PreK-8), this will 
take you to a page that will enable you to 
choose the level of Britannica Online  
that you want to search.  

If you are unsure about which level suits 
the needs of your students then try the 
option to search all levels. 

This allows you to see a sample of the 
results for all 3 levels and gauge which is 
the best fit. 

Britannica Online contains so much more than the 
authoritative encyclopaedia articles it is traditionally known 
for. It also contains a wide range of interactive media 
covering all areas of the curriculum at all levels. A good place 
to start, if you want to check out the wealth of material 
available is to go to the Learning Materials section. A link to 
this can be found on the top toolbar. 

  

http://epic.org.nz/
http://www.tki.org.nz/epic
http://www.tki.org.nz/epic


Other cool features of Britannica Online  include:  

The Britannica Learning Zone  

Contains a vast array of interactive activities (including 
games) specifically aimed at new entrants children. 

 

Country Comparison  

Allows you to compare information about two different 
countries side by side. 

 

Britannica Timelines   

Choose a topic and view a timeline of historical activities 
associated with the topic. There is now even a new feature 
which enables you to create your own. 

The best thing that you can do is to just have a play around, 
Iõm sure that you will stumble across loads of amazing 
resources to recommend to students and teachers alike. By 
playing around, I discovered Geography Explorer and can now 
proudly inform you all that I can now identify all the 
continents of the world ð not so good with rivers thoughé 

 

And finally, if you have good examples of how you have used 
Britannica Online  with a class, teacher or connected to an 
assignment or the curriculum, we would love to hear about 
them at EPIC so that we can collate and share them with 
other users. If you would like to tell us about your 
experiences with Britannica Online , please either e-mail me 
at paula.banks@dia.govt.nz or our fantastic School Libraries 
representative on the EPIC Governance Group, Senga White 
library@jameshargest.school.nz.  

 

  

mailto:paula.banks@dia.govt.nz
mailto:library@jameshargest.school.nz


Iõve been thinking about advocacy a lot recently. I donõt 
think that my thoughts are anything new to people and 
certainly checking out the advocacy page on the SLANZA 
wiki will reveal a lot of these ideas have been articulated 
before. Iõm putting these together to clarify my own 
thoughts and hoping they may be of use to others. 

For SLANZA, advocacy exists at three levels: local (or 
individual), regional and national. And while the regional 
and national levels have their own importance, itõs easy to 
underestimate the importance of the local. What you do, and 
how you act in your own school is very important. 

School librarians are the visible aspect of school libraries; we 
interact with teachers, students, administration staff and the 
local community. In a small town, you are your job. If youõre 
a librarian people expect you to fit their own stereotypes. 
Well, all librarians and all school libraries are different. In 
spite of that, we share one main goal ð improving student 
achievement.  

One of the first areas to concentrate on is building 
relationships within your school. Identifying yourself to staff 
and seeking out opportunities to collaborate is one way to 
show staff how useful you can be. Offering to assist students 
with information skills, preparing extension reading lists, 
lists of websites that may help a teacher, showing a gifted 
and talented group the EPIC databases, or having material 
put aside for students with special learning needs. All of 
these show that you are prepared to be a part of the teaching 
programmes. Some teachers may not want to build 
collaborative relationships, but there are many who do. They 
will seek you out and ask for help. 

The most important relationship is the one you have with 
the students. Your library will reflect you, and itõs important 
that the relationship with your students is the one you work 
on the most. In most cases you will be the first port of call for 
students using the library and your attitude and openness 
must show interest and passion. 

You need to develop a presence in your school ð be seen in 
the staffroom at interval, and perhaps staff briefings. Taking 
part in larger school events tells fellow professionals and 
students that you are part of the team. Offer your library as a 
place for department meetings, student meetings, and 
professional development meetings. This gets staff who donõt 
use your library to come in and see what there is to offer.  

Donõt be afraid to ask for time in a staff meeting, to 
demonstrate new equipment, programmes or ideas that may 
assist teachers or encourage collaborations with teachers. As 
a school with a year 7 and 8 level I am often involved in their 
research projects. I try and make time to go to classrooms, 
see finished products, or watch the class present their work. 

It is also important that you build relationships with the 
wider community, especially parents. Again, ask the PTA and 
Board of Trustees to meet in the library. Have the library 
used on open evenings. Present a written report to the Board, 
or better yet present it in person.  

The PTA and the School Council can help in fundraising and 
providing parental support and access to other parents. 
Having a feedback session on funds raised, showing the PTA 
just what you did with their money are important ways of 
securing and keeping their support. Invite local book clubs to 
use the library for meetings and attend these meetings to 
talk about what the library offers students.  

One part of being an effective advocate is to be informed of 
issues that relate to your profession, and the needs of 
students. As an information professional you are probably 
hooked into these information channels already. Being part 
of the school library email list, using the SLANZA wiki and 
website or subscribing to the sites of library professionals 
you admire, are all ways of procuring information about 
library issues and trends, as well as examples of good 
advocacy elsewhere. 

Also effective in advocacy are the collegial links that you 
make through organisations such as SLANZA and NZEI. 
Taking advantage of professional development courses can 
both increase the number of fellow professionals you meet, 
and add to your professional skills. All of these factor into 
making you a more effective professional and raising your 
profile. Taking advantage of opportunities like this can make 
a great deal of difference to your role in the school. They also 
give you a community and a network of other people with 
shared interests.  

The most important part of advocacy, however, is student 
achievement and how the library and librarian support this. 
What do you do to assist with student achievement? How 
does your role impact on this area? While this can be hard to 
measure in school libraries, there is research that does show 
the impact of strong libraries on student achievement. 
Doug Johnson makes these points in his Four rules of 
advocacy. 

So, as you can see, this is not rocket science! Some readers 
may think that Iõm stating the obvious, but I remember my 
first days as a sole charge librarian and just how hard it was 
for me to conceptualise my new role within my school, and 
within the profession. Understanding the role you play in 
student achievement is just the beginning. Next you must 
inform your learning community, any time, and in any way 
that you can. That is grass roots advocacy. 

 This article has been informed by emails from SLANZA 

members and participants on the school library email list, 

however any mistakes and shallow observations are mine. 

Thank you for sharing your views.  

http://doug-johnson.squarespace.com/blue-skunk-blog/2011/9/12/4-rules-of-library-advocacy.html
http://doug-johnson.squarespace.com/blue-skunk-blog/2011/9/12/4-rules-of-library-advocacy.html


As a school librarian, 
there is no greater 
reward than 
knowing that you 
have made a 
difference to a 
studentõs life. We all 
have our moments 
as school librarians 
when we get a 

student interested in books and reading. I feel satisfied and 
fulfilled when I have converted a non-reader to reading, or 
when I see a studentõs face light up when he finally gets to 
read a book he has been waiting for.  
The Pasifika Homework Centre launched last year in the 
library at Henderson High School has converted a number of 
our Pasifika students into confident library users who enjoy 
reading a wide range of books. The centre was started as a 
place for them to just do their homework and take extra help 
from teachers, but I wanted it to be more than that. When I 
realised that a lot of the students were nervous and wary of 
using the library resources, I conducted some library skills 
and information literacy sessions with them. This gave them 
confidence to try out new things. They were just informal 
sessions with me and another teacher helping the students 
within our capacities. The homework centre became so 
popular, especially with the seniors, that they never missed 
it. There was an instance when it clashed with their choir 
practice and the music teacher had to bring the piano to the 
library as they had a performance coming up! 
There were a number of positive results from the Pasifika 
Homework Centre: confident library users, involvement in 
library activities and of course reading! There has been a 
dramatic increase of the Pasifika students using the library 
regularly. Even more delightful has been the number of the 
boys who have started reading. 

One of my greatest rewards has been to see Joseph Aumau 
who seemed to hate reading but has now become a voracious 
reader! Here is a summary of what he shared with me on how 
reading has changed his life. He used to hang out with the 
wrong crowd; he was in a gang and often got into trouble 
with the police.  

Joseph spends a lot of time both in the school and the public 
libraries and shares what he has read and recommends books 
for our collection. He borrows and reads a lot from Auckland 
City Libraries where he has a number of books on hold at any 
given time. His interest in reading has changed his attitude 
towards studies and he is now working hard in other subjects 
and wants to succeed. He will finish school this year and 
hopes to pursue a career in engineering, and to keep on 
reading!  



So you got the job at your school library, congratulations! 
You love books and have a fair idea how to research, you get 
some tips from your predecessor and you take over. Maybe 
you have worked in libraries or schools before, maybe not, as 
schools often hire a local person to ôassistõ in the library. 
Where do you start? 

May I suggest that your first call should be to the National 
Library Services to Schools team? That is where I started and 
I havenõt looked back. The support and advice they have 
given me has been invaluable and not only about how to 
order resources for teaching staff from Curriculum Services 
to support teaching and learning, but also around the 
importance of literacy. The team at Services to Schools is 
there to help. 

A good start is to enroll in the Foundation Librarian course 
offered in various venues around the country. This course 
exposed me to good library management initiatives, inquiry 
learning, finding my way in a school environment and, of 
course, literacy connections. I also started to make 
connections with other local library managers. 

From there my local National Library Schools Programme 
Adviser set me on a solid path. She visited my library and 
helped me set priorities and goals. There have been some 
changes to National Library Schoolsõ Services in these last 11 
years, but their professionalism and dedication has not 
wavered. 

A few years ago National Library reviewed their services to 
best achieve their aims. 

Some local level positions were lost in the reshuffle. To 
provide better access to their services, 0800 LIB LINE was 
established, and their website was updated. 

If you have a look today at the Services to Schools website, 
these are the services, links and products you will find: 

¶ Professional Development - Lists all courses on offer 
with regional links and online registration 

¶ Curriculum Services - Outlining services to schools 
including how to access resources to support learning 
in your school 

¶ Developing your library - resources for management, 
tools and guides, student achievement, and looking 
toward the future of libraries 

¶ Culture, Identity and Heritage - information and advice 
to support Maori students, and information and 
resources to support Maori culture 

¶ 21st Century Literacy and Inquiry - looks at how 
libraries can support learning and critical thinking in 
our ever changing environment 

When you get a chance, you should check out the online 
communities, encouraging us to engage virtually with groups 
that interest us from our desktops. We can join teen fiction, 
RLIANZA re-registration, local networks, and picture books 
to name a few. And don't forget search engines like DigitalNZ 
to help your students find images, video, audio and data to 
support their research. The DigitalNZ team also run the Mix 
and Mash competition and, with Services to Schools, wrote 
Free to Mix: an Educator's Guide to Reusing Digital Content available 
on the Services to Schools website. 

Other services to introduce to your staff and students include 
high interest topics which are online resources relating to 
popular curriculum topics. Also check out the AnyQuestions? 
(and ManyAnswers) website, where students can talk online 
to a librarian who will guide them to find the best answers to 
their work. You can arrange a class booking to introduce this 
service to your students. I also recently became aware of an 
inquiry learning opportunity for students around the òHaka! 
Speaking with every moveó exhibition at their service centre 
in Auckland. This quality, cultural, hands on programme is 
available free to schools and is adapted to suit any year group. 
Also in the Auckland Centre is the Learning Studio where 
educators, including librarians, can meet to collaborate on 
projects and to learn about and create learning materials 
using a variety of technologies. 

I have found the staff from National Library to be 
consistently supportive, informative and professional; I 
credit them with turning me from a well meaning support 
staff employee to a professional librarian. The team at 
National Library Services to Schools is there to help you, 
donõt hesitate to contact them. Finally, donõt forget to sign 
up to their online newsletter at schools.natlib.govt.nz/news. 

  

http://schools.natlib.govt.nz/curriculum-services-who-are-we
http://www.anyquestions.co.nz/
http://manyanswers.co.nz/
http://www.natlib.govt.nz/collections/online-exhibitions/haka
http://www.natlib.govt.nz/collections/online-exhibitions/haka
http://schools.natlib.govt.nz/news


One of the most enjoyable parts of co-convening the recent 
SLANZA conference was reading all the abstracts submitted 
for workshops, and getting really excited about the range of 
topics. I was thrilled to see an abstract about running a 
Living (or Human) Library. The Living Library was devised as 
a way for people to find out about the experiences of others, 
so barriers can be broken down, prejudices dissolved and 
understanding of differences encouraged. It was first run at 
the Roskilde Festival in Denmark in 2000, and has since 
spread around the world. Library users can ôborrowõ a ôbookõ 
to listen to the story of their life experiences, whether it is 
being disabled, homeless, a war veteran, homosexual, of a 
different faith or belief system ð the range is only limited by 
the amount of ôbooksõ that can be organised for the event, 
and the space and time available. 

In 2008, LIANZA promoted Living Library as part of Library 
Week, and Colleen Shipley, the librarian at Marlborough Girlsõ 
College, took the plunge and used the resources LIANZA had 
provided to run it at her school as part of their Library Week 
celebrations. More information about the concept can be 
found on the Human Library website, and The Guardian 
website.  

I attended Colleenõs workshop, hoping to gain information to 
be able to run a Living Library during our Library Week in 
Term 3, and was not disappointed. Colleen outlined the 
concept and took us through the organisation of her event, 
and I know our Living Library greatly benefitted from her 
experiences and ideas. I talked about the concept with our 
library team, and everyone, including our student librarians, 
was very excited about it, so armed with the information 
from the conference, I set about identifying and contacting 
potential books. As our library has girls from Y7-13, there 
needed to be a very wide range of stories, and trying to cater 
for this took the most time. The timing of the event was a 
factor, as it took five weeks to contact everyone and confirm 
their participation. There were several others we asked, but 
they were unable to participate due to the Rugby World Cup 
ð amazing the unexpected effects the Cup had on us, isnõt it? 

Our confirmed ôbooksõ were a lesbian from Rainbow Youth, a 
Springbok Tour protestor, a guide dog trainer, Womensõ 
Refuge staff, and people who work with addicted youth. 

We promoted the event via our website, Intranet and email, 
during classes and plastered posters around the school, 
which identified the books by their story, not their gender. 
Students booked in via email for a 15 minute slot, so we could 
run two sessions during the lunch break, and give the books 
a 5 minute break in between bookings. I was incredibly 
nervous on the day, as I really didnõt know if everyone who 
had booked would show up ð like every busy school there is 
always something extra that happens that students have to 
attend, and that day was no different. However, in came the 
girls, the conversations started and the library felt amazing! 
There were groups everywhere absolutely intent on what the 
books were saying, and I was delighted with the questions 
that the girls asked. Every girl I spoke to said how interesting 
she had found it, and asked if we were going to have a Living 
Library next year. The books were really happy to have been 
part of the event and all said that they would happily be part 
of next yearõs event too. We finished the event by sharing 
afternoon tea which was a lovely way to end. 

Improvements for next time include starting planning and 
contacting people at least two months out, and have 
bookings online via our website. But most of all I would do it 
again!

 

  Right: Priscilla Penniket, Education Coordinator for Rainbow Youth 

Below left: Rainbow youth, Springbok Tour protestor, working with youth 
addƛŎǘŜŘ ǘƻ ŘǊǳƎǎ ŀƴŘ ŀƭŎƻƘƻƭΣ ŀƴŘ ²ƻƳŜƴǎΩ wŜŦǳƎŜ 

Below right: Jennifer Wiseman talking about being a Springbok Tour 
protestor in the 1980s 

http://humanlibrary.org/index.html
http://www.guardian.co.uk/society/video/2010/mar/09/human-library-borrow-person
http://www.guardian.co.uk/society/video/2010/mar/09/human-library-borrow-person


Lagos arrival 

Miscalculating the time difference, my Nigerian flight takes 
longer than the 8 hours I pace myself for. I run the gamut 
through customs assuming I am done, but officiously they 
drag me back questioning at length my school library visit. 
Meanwhile, my burqa-clad travelling companion cheerily 
waves goodbye. She is off to visit her husband for 20 days.  
Burqas have some serious advantages. 

After three hours of 37 degrees, four planes arrive 
simultaneously. Amid ever tighter crowds, my luggage duly 
circuits the only conveyor belt. Nigerians elbow and 
complain about the sadly inefficient state, grumbling that 
there has to be a better way for delivering passenger luggage.  
Memo to self: donõt ever complain about NZ airports again!  

Stranded and heckled by taxi drivers, Iõm eventually found 
by my sister Jane. She scolds her driver Isiah and adopted son 
Sarafa for not having spied me, but in this mayhem itõs pretty 
much impossible. Pushy money exchangers block our exit. 
The quick fire pidgin is indecipherable, so Isiah translates. 

Greensprings School 

The school is divided into two campuses, each supporting 
1200 students. Anthony on the mainland via Victoria Island is 
the original school. Increasing student numbers prompted a 
newer site at Lekki (semi complete and functioning by 2006) 
with boarding facilities. Both schools are Montessori-based 
from preschool through to Year 11. Some facilities are still 
being developed, such as a gymnasium and IB (International 
Baccalaureate) media centre. For the privilege of attending 
this school, day students pay $NZ10,000 per term. 

I have managed to find a half hour before lunch when the 
pool is vacant.  Swimming in a four-meter deep pool with life 
guard discreetly in attendance- in climbing temperatures- 
provides a measure of sanity.  

My library time is divided between both campuses over the 
junior and senior levels. The libraries have basic resources, 

relying largely on parent donations. Each child donates a 
book on their birthday. There is no budget or library plan. I 
get blank looks when I mention information literacy, critical 
thinking, and research models, although they know about 
SAUCE. I have spent considerable time developing general 
office management systems, job descriptions, and procedures, 
as well as exploring search engines and the use of Web2 tools.  

My next step is to develop the IB media centre. The internet 
is available but unreliable. This is frustrating with the 
amount of sourcing required for IB resources. Over Christmas 
the room will be painted, then will come furniture, shelving, 
computers, software programs, and a library collection. The 
library staff are very friendly and enthusiastic: sponges for 
learning and all vying for a position in the new IB centre. 
Predictably, my time is slipping by quickly. 

Seasons: December 

Itõs Hammottan season. Cold, dry and dusty, it contrasts with 
earlier high humidity. Most ex-pats still think itõs hot. 
Hamottan prompts wildlife to migrate from Nigerian 
highlands to warmer delta climes of Lagos and the Benin 
Bight. Yesterday I saw a large magpie, but noéit is far more 
predatory, with a hooked beak and raven-like movement. It 
enjoys a free scavenge on school play-lunches. 

Surprisingly, locals donõt know the name of this bird from 
the highlands, nor the dead red beetle similar in size to those 
horned rhinoceros beetles lying in Canterbury museum 
drawers. For many locals, itõs really just about getting 
through the day. 

Crown Estate Compound  

At this compound, domestic rituals challenge. ôOrdinaryõ 
takes on gigantic proportions. I get cunning in assessing 
when nepa (electricity) is likely to function. Weõve been on 
generators for days - this means reducing consumption 
where possible. No power - no air con. No power - no boiled 
drinking water. No power ð no showers. Power outages are 
entirely random. 

Greensprings school senior building; free school lunches for migratory 
birds 

My half house home in Crown Estate Compound 
















