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Inquiry learning with senior secondary students
Yes, it can be done!

National Executive representatives write
8 articles, including “Why school libraries are more necessary than ever”

Online resources
DigitalNZ and Britannica

Plus graphic novel reviews, member profiles, and more...



Editorial

Donna Watt, SLANZA Communications Leader

Wel come to the final i ssue of
a phenomenally busy year, with so much happening globally anc
locally in the world of libraries books and information. We have
been stimulated by excellent professional development
opportunities, and worried by the threat of cuts and closures. Sol
of our colleagues will be without a job in school libraries in the ne
year, and our thoughts are witthose folk, as well as the school
communities who will no longer benefit from their expertise.

We have immersed ourselves in talk and action related to eBook
and eReaders, played with blogs, wikis, and tweeted our little he
out. We have connectedgetworked, advocated and climbed on
soapboxes until we are plum tuckered out avetyready for the
summer breakBut before we go, we want to offer you one final
issue of our magazine.

We deliberately chose not to theme this issue, instead throwing t
doors open to our writers, an
on their minds. It also seemed a good opportunity, as we welcon
new crop of regional representatives to the National Executive
table, to allow some of those people to share their voici wou.
So, welcome to some new writers, sitting very comfortably
alongside our regular contributors.

Grieg Daniels has previously contributed reviews of graphic nove
and does so again in this issue. He also shares his perspective ¢
advocacy, and ahé newly appointed chair of our National
Executive advocacy focus group, we expect to hear more from C
on this topic in future.

Senga White opens the books on her tertiary prep programme al
James Hargest College, presenting a comprehensive overview ¢
progress and indications for next steps. We also have coverage
the National Library situation in Christchurch, as well as updates
from EPIC and DigitalNZ.

Jill Stotter and Kirsty Gillon take us with them as they reflect on
progress made in implementg inquiry learning in a senior
secondary school, whil e Miche
voice to the argument for school libraries, and why they are more¢
important than ever.Bharathi Char contributes her first piece, anc
shares with usher sucess in working with Pafika students in the
l'ibrary. There is more, of cc¢
and read it for yourself.

The editorial team would like to thank you for taking the journey
with us this year, and we hope that many rewf you will consider
becoming contributors in 2012. In the meantime, we hope that y¢
(and we) are blessed with good weather and an opportunity to re
with loved ones and the obligatory stack of summer readifg it
the digital or oldfashioned kind

Warmest regards

Donna
donnaraelina@gmail.com
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President’s column

A burning question about librarianship:
DOA, or is it just in need of medical attention?

by Fiona Mackie

As we get closer to the end of a short and sweet but fast andPerhaps you are seen as Scrooge McBhoarding

f ur i o u se beee refiactinglodtive way others perceive resources, not really willing to collaborate, limiting access (if
us, in the light of a LIANZA preonference workshop Senga that is the case, perhaps it is time to-o®nsider your

and | recently attended. The topic was: Is librarianship a career...) Or are you Mickey Mouseveryone knows what
dying profession? And you can imagine that such a questionyou do and how you work with others, you can find solutions
elicited a lot of heated debateh® comment that struck a and have knowledge that seems like magic, and the library is
chord was that people in the library sector talk to each other,considered to be an Enchid Kingdom, where everyone

but that we are not good at getting the message about our wants to visit? Who do you want to be seen as?

worth and value out to others. This is often true of the work

done by all involved with school libraries, vhitstudent And the ans v,ve r to the question

learning and achievement profession?é6 It was agreed that
9 ' support, but in need of medical assistance. So what is the
What does your community know about the impact you haved mamgé di ci ne6? It starts with ad

and the work you do? Are you like Caspar the friendly ghost evidence base, demonstrating what you do, who you do it
seen around, liked by all, but the impact of your work and  with and what impact it has had on student learning and

the benefits of the library are invisibleoteveryone else? achievement. ThR&LANZA wikihas many resources to give

Or are you a Road Runnezooming here there and you ideas for evidence gathering, and the time to start is now!
everywhere, avoiding catastrophe, but never settling to

anything?

Upcoming events

18 November 2011

Waikato Bay of Plenty and
National Library tour of Tauranga
school libraries.

With visits to: Papamoa Public
Library, Papamoa College, Mount
Maunganui College, Maungatapu
School, Gate Pa School, and
Greerton Village School.

Contact:
Linda.McCullough@dia.govt.nz
(07) 856 9135

16 March 2012
2 All02 k . le 2F tf
workshop in Hamilton.

52yyl 214G LINBaSyis
programme: It starts with you:

A strategic approach to saving

school libraries, one library at a

time.

17 March 2012

Central Region

af{ [ ! b ¥%at T&Marasva,
Palmerston North

Donna Watt presenting on the
key competencies, collaboration
and promotion; a demonstration
of the Wheelers eBook platform
with Paul du Temple; a look at
the latest electronic devices with
Warwick Taylor.

There will be time for sharing
those issues and ideas that are
concerning us. Plus, tinfer lots
of food and chatter.

Diary this date now!



http://slanzawiki.wetpaint.com/page/Advocacy+for+school+libraries

Inquiry learning with senior
secondary students

Yes it can be done!

by Jill Stotter (Teacher Librarian) and Kirsty Gillon (HOD History), Takapuna Grammar School

This articlerelateshow the challenges of implementing An inquiry-based classroom has questioning at its hub. In
inquiry learning in the senior secondary school are being  this type of clasroom, students gain skills and expertise in
met bytwo New Zealand teachers as they work through two the art of questioning a topic. They learn that questions are
set topics for NCEA level 1: The Origins of World War Il and the key to unlocking new knowledge and that each key will
Black Civil Rights in America 198470. open the door to a different type of knowledge. The

classroom will buzz with inquiry into my topic.

The New Zealand curriculum )
This does not mean, however, that lessons lack structure or

guidance. Inquiry learning is very structured and has degrees
of scaffolding.

New Zealand has a new curriculum, which is well regarded
throughout the OECD insists we move on from rote
learning facts to engendering the wisdom to know what to
do with said facts. It fills some important gaps in teaching ~ We used a basic model of inquiry which has been around for
and learning. For the first time ever, there is a section on ~ many years and follows a sequence of:

pedagogy to assi styshoudde her sqiimmdsniftie®pd t he
teaching: using prior knowledge; encouraging reflective

; . . uestionin
thought and action; encouraging students to work in teams; T q . g .
using authentic contexts including family and communiy ~ 1 finding information
in other words, fostering inquiry learning. 1 analysing
The curriculum also tellsgachers how students should be 1 Presenting

learning: managing self through planning and organising 1 evaluating.
projects; using language, symbols and text to communicate

; . - . . Each stage was underpinned with ongoiaglection
information; thinking and developing intellectual curiosity; g P gore

creating knowledge; participating in and contribinyg to However, in our 21st century curriculum, there is an
community; and relating to otheré in other words, inquiry ~ additional and fundamental stepaking actianit is no longer
learning. enoughfe students to 6find outd st

with it. Students are expected to act upon their findings
whether that is through sending emails, creating a new
technology, helping in the community or reporting to the
assembly. In other words, studentust DO something with
the findings of their inquiry.

The principles of the curriculum also lend themselves to the
fundamentals of inquiry learning: personal excellence;
reflection; coherence across learning areas and future focus
are all critical to the inquiry process. And if that is not
enough, the underpinning values also include reference to

excellence, innovation, inquiry and curiosity and community Inquiry in the senior secondary school

articipation. . o . . .
P P Inquiry learning in the senior school is often considered

The New Zealand curriculum is asking us, allowing us and problematic because at senior level (in New Zealand, Years
expecting us as teachers to make inquiry learning happen in 11613) we are bound by national standardkieh are

every school. assessed both internally and externally in a formal
examination situation. The exams themselves are prescribed
What is inquiry learning? and fairly rigid and many teachers lack confidence and are

It may be easier to say what inquiry is not than what it is. It isunsure about trying an inquiry approach within the senior

not slinging out a research assignment with a due date and school. We decideid demonstrate that inquiry learning is

two periods in the library. It is nba chance for teachers to  possible and can be successful with older students.

take a breather while t he klihrdughou pueprofedt weruged intgrvemtiontwben skill u f f . |
necessarily something that takes a long period of time to ~ teaching was needed.

complete. It is not an opportunity for parents to show off o

their learning and technical prowess or coming the rescue ~ Our inquiry

of their beleaguered child to do a lastinute project We were enthused at the prospect of implementing an
(al though wedve al-&yeatexergse.i tinquiry. It all sesermed@eady and straightfoevard. Students
It is not huge and it is not hard to organise. would be able to tackle the whole topic through inquiry.
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We chose a Year 11 history class to demonstrate that an  process we encountered some difficulties:

inquiry approach could successfully prepare students for ¢ The topic seemed too large for the time available.
formal examinations. At this level two topicseataught that
could be used in external exams. The internal assessment
was to be completed during the study of the first topic.

1 The set focusing questions constrained the whole
process of inquiry.

) N We had not thought our project througfi it had seemed a

The class ws made up of 21 mixed ability- to 15yearold |0t easier in theory. But we persisted. More thinking was

students, and using the principles of inquiry learning, we  needed around ways to manage the inquiry process at senior
embarkel upon our classroom project. We realised that this |gygl.

would be new for the class and that we might encounter

unexpected challenges. In New Zealand, at level 1 NQEA, there is an internal

) ) o assessment which counts wsowar ds
One thing that would be essential to this inquirywouldbe  t he st udents® final grade. We
that the students would have to teach the rest of the class  sing the whole topic for inquiry we would concentrate on
their topic area to an examination level. the internal assessment instead.

Topic 1 International relationships: The Origins of World NCEA level 1 assessment moderators have indicated that at
War Il level 1 all students in a school must work the same

internal assessment and be supplied with some resources and
be given the same focusing questions. There were also three
classes being taught by other teachers in the traditional way.

FQ1: What attempts were made to establish a permanent
peace after World War 1?

FQ2: What challenges to peace occurred in the 1930s? L . . . .
Q g P This is the stage at which we realised that with a tightly,

FQ3: Why did war bed out? internally assessed topic, hopes of being able to carry out
genuinéndependent inquiry learning based around student
interest, were quickly fading. For this internal assessment
there was just no room to pursue any independent line of

inquiry. With time slipang by we realised that the first topic

We began our first classroom session with the inevitable
brainstorming questionWhat do you know already about the
origins of World War 11?

Not a lot as we discovered. Students had all the usual would just have to be taught in the traditional way and the
knowledge of some battles, who was involved andualtioe internal assessment would be done as it always had. Sigh.
atomt:c bomb, but little understanding of the reasons why theBut all was not lost. Perhaps teachers in other schools could
warbegan. shed some light on inquiry at thiglel. But we found from
Immersion our own research that there did not seem to be anyone else

. . attempting inquiry at senior secondary level. How sad.
We used documentaries, documents, maps, movies, novels

and speakers. This all happened in the classroom, enabling But we still had the second topic. We planned this with a
students to gain valuable knowledge and understamgin more realistic perspective.
about, and around, the topic. As we moved through the



Topic 2 Social Change: We highlighted keywords such as:
Black Cwil Rights in the USA 19541970 ~
1 challengesi responses

FQ1: What position did Blacks hold in American society in t 1 groupsi actions
mid-1950s and why were there moves to bring about chang L
1 actionsii methods.

We showed the students the sort of authentic questions that
they might be giverin the external exam:

FQ2: How did Blacks attempt to bring about change, d.9!
19657

FQ3: What new directions were pursuedfie 1960s? What methods did Black civil rights organisations use to bri
about change in the United States between 1954 and 1964

Step 1a: Immersion . N How successful were these methods in bringing about char
Students were taught in a traditional way about the during this period?

background to the topic up to 1954. We then introduced the

actual topic with relevant film clips such as Martin Luther ~ We then chose seven topics andnped them on small pieces
King speeches, a virtual tour of the Jim Crow Muséum of cardil one card for each group chosen randomly out of a
Missouri and so on. All this engendered much animated and hat (sevensmall groups). For example:

deep discussion amongst and between the students and us. §  Montgomery bus boycott

. . . . James Meredith
Step 1b: Brainstorming - prior knowledge was activated T o s q !
We brainstormed for idea$ three minutes, all ideas 1 S't'm? andso or?. ) )
included: These topics and their prescribed keywords formed the basis

1 Think, pair, share of the inquiry for each of the seven groups.

9 Question on blank sheet : “eensyrpriged/shqckeq thestydentsy igfarming ghem

social situati obraisttmBl ac K ajitpn theyyg wpul d now be Ostudent
responsible for teaching the rest of the class their part of the

Intervention topic. If they did not do a good job thenei would be letting
The skills of MindMapping, categorising and identifying down the rest of the class. No pressure here.
keywords were taught and practised. Students then made a
group MindMapifi mapping dl of their information and Step 1c:Questioning
samples were drawn onto an overhead transparency and  once each group had their chosen topic, the process of
each group presented their Minkllap to the class. brainstorming to see what they knew already about their
e - topic, followed by mapping their ideas was repeatisidw
m& the students were ready to question their topic.
Mo e i o oot gy Intervention
Be SereqeRusn S ::x%cuw We guided the students to compose their own deep questions.
— \\ “‘I"‘*“"‘ //“?“‘?V fees Inquiry succeeds or fails in direct relation to the quality of
A ’d — Ywssion f[he question. This is perhaps the mo_st important skill in
(AouSW‘ﬁ itiaton o the lacks in 19547 1,_4..«;«..1 inquiry. Eachgroup had_2 degp guestions to a_nsvxEven
- / ST eonupon v_wth the two of us worklng with the groups, this stage took
«muu/ no \ \ Sattee time. There was a lot of discussion and encouragement of the
Whrade fasiem e e students to think more widely about their topic and the
""‘MP'°5MM+ / Wiiics: (‘-'M 1268 - wider implications for civil rightsthroughout the world.
m\-\b\i‘pl l'\)ushu_ \ torluged g

(st o) ynching - lons wages M Ayl ol ﬁ'{;‘f}‘mm Step 1d: Introduce the key concept
We introduced the key conceptvhy are we learning about
Wholeclass brainstorm on whiteboard Black Civil Rights? What is the pgmtPanted to elicit

But at this stage, compromises had to be made. Students di deasons to do with seknowledge and undetanding of

' » world order and history and this was achieved, once the
not have free range to choose an areaoftheFoplctha}t students had moved on from the
interested them; for example, Coretta Scott King, but msteadStage of thinking.
were required to inquire into such topics as the Montgomery
bus boycott. As teachers we had to preselect a range of key Step 1e: Planning the presentation
topic areas that with all likelihood might apgar in the
external examWe showedtudents exam questions from
previous years as a guide for their line of inquiry.

Groups had to decide how they would present their
information. As they wered be teaching their peers and
giving them important information, presentation modes had
to be simple, clear and easy for the audience to understand.



For example: Step 4: Creating the presentations

'  poster with clearly labelled information Groups began working on their presentations. This involved

1 model with detailed explanation planning and cooperation between group members.

1 PowerPoint with ontrolled number of slides and
effects How this was done and the #kithat needed to be taught
depended on how each group planned to present their new
knowledge. Each group needed different teaching but there

were two of us in the room.
Groups also had to supply an A4 fact sheet covering the topic. ) ) ] ) ) ) ]
This was something of a safety net, for them and for us. we Graphing, mind mapping, charting and multimedia skills for

would photocopy the sheets and distributieem to the class th_e use of PowerPoint_ werauch n_eeded. A strict _number of
(breaking the budget in the process). slides, the layout of slides, speaking and expanding on bullet

i pointed information and so on were decided. Generic
Intervention presenting skills such as voice projection, eye contact,
Presenting skills such as oral language, body language, use @nagement of multimedia while speaking, use of caeds,
technology etc. were modelled and practis&de discussed  responding to questions, time management and so on were

Intervention

booklet with illustrated content
 movie or interview.

the importance of planning: time management, group taught and practised. All these were modelled and practised
management, d&management and with each group we by each group. Rehearsals were essential to achieve high
worked out a timetable for their presentation. standards and most groups did this.

At this point in the process we stood back from actually

. . . Step 5: Presentin
teaching the topic and took the role of facilitators. P g

This happened over series of days. The students took notes
Step 2: Locating information and asked questions through each of the presentations to
ensure they had enough knowledge to write an exam essay.
This was actually quite difficult and provided the incentive
to be a very attentive audience, as uptiinow, there had
been no traditional teaching of facts on any of the topics.

Students worked in groups to é@htify a range of possible
information sources such as:

1 electronic

T print Intervention

il peopltla ' Revision of noteaking strategies was carried out

i organisations. beforehand. Students now realised that taking notes, paying
Intervention attention and questioning would be their main sogrof

information. Rough notes were remade into study notes for

The whole class was taught how to search databases :
9 Qomework after each presentation and checked the next day.

effectively using best practice searching skills and how to us

keywords to narrow searches. Step 6: Evaluating & Reflecting

Step 3: Selecting and analysing information Peer evaluation was done when students marked each other

When possible information was found students had to accprding to five given criteria. Summativevaﬂua_\tion was

identify why it was relevant. But it was soon obvious that achieved when the teachers marked prese_ntanons and
awarded a mark for group work. The practice essay for the

they needed help to take notes, to annotate and cite sources. _ o
outside examination also formed a part of this final mark.

Intervention .
Intervention

Realistic marking based on set criteria was discussed. The
students had to be able to justify whatever grade they

We taught and modelled noteaking using the Dotlot note assigned to another studentds
taking process with a piece of simple text. Students were

Students needed only the infimation to answer their two
deep questions so we tailored our intervention to that end.

taught how to synthesise their jots to form a paragh of Step 7: Taking action

information. These notgaking/making skills were to be Unfortunately, the end of the term was upon us and we ran
important for the student audience to be able to take out of time to complete this step. Some suggestions from our
additional notes during the presentation time. Exemplars of students were: makingral wearing badges to attract

how to correctly cite sources were given. attention to the issues; presenting final pieces of work to an

We needed to be alert to the suitdityi of the information assembly; presenting their topic in a debate.

gathered:

1 Wasitatthe Year 11 level? . .
Looking back at the process it was easy to see where
i Was it relevant to the question asked? improvements could be made. Firstlylasses doing inquiry
1 Would it be relevant to the final exam essay? need resources. It can be done with limited access to
The expectation was that each group would find enough computers and books and there are a myriad of clever ways

information to answer their two big questions and tave a [0 gét students to interact with resources such as: guest

comprehensive fact sheet to hand out to the rest of the classSPe2akers; national library loans; sharing books; planning
quality time when computers are available or supplying

resources to groups. We felt we had been lucky because we
had no real challenges over access to resources.

Conclusion & aur reflection

V



Never assume that student s Butthe mostdifieult aspect bf the whold proaelssyof having n 6 t

think because they are often glued to asen that they an inquiry classroom is handingpe locus of control over to
know how to make an effective PowerPoint or can edit a filmthe students. Every day it seemed as if it would have been
Or that they have ever c| i cekaesdi eorn tdoa dsvhauntc etdh es evahroclhed .t hMonsgt

very timid when it comes to asking librarians forhelp. And on t he st aged met hweelgondhe t eachir
yet the librarians should be the number one resource for  students, some of whom you know to be weak andhaotl-

students. Teach them and teach them again: rtatking, working, was difficult, coupled with the fact that this was a
searching, skimming, scanning, speaking, annotating &nd particularly favourite topic of the classroom teacher who was
alwaysfi questioning. dying tod t e iahersel. But again, there were two teaclser

Students dondt al ways want vx{orcl)angvtvogerthErtoik%epega(%hgtnepr)osn.traclhe search do

suggest, though, that sefelected groups work best. Keep ~ We did use thetadent-generated fact sheets as a safety net,
the groups a manageable size. Three to fourisoptimalor but somet hing that we hadno6t ex
they will split and become dysfunctional. students put a huge amount of g

You candt possibly go thro ugéoHp toapLoguce?qyahtyt\Af%rg ar;g tge%\gecgenv%rynhtargh Ifo f
A . they felt'it had not been delivéered.

inquiry every time. It would take all year. Concentrate on

one skill area at a time such as questionorghote-taking. Overall,yes we would do it again. We now have new and

Pl anning also takes ti me. Oganerciguestidis in ar staraards ivhich shauld mgkeid i f f i ¢
do in a secondary situation. It becomes too tho@nsuming easier to implement inquiry learning in the future.

and restrictive. We leave the last word to the students:

We discovered that classroom teachers need professional
development on inquiry. Lots of it. Givirtgachers a ‘... it would be cool if we were allowed to do
curriculum document does not mean it will be implemented just what we were interested in. If that

in the way it was intended. Teachers are busy and need help
to make some fundamental changes. We considered our happened then there would be a lot ofpeople

dexperimentd to be common b uthat were hapny with theigjghs. If eyegypge o

inquiry are slow to pemeate. Teachers need to have was happy in their lives then there wouldn’t be
someone else to bounce ideasomiichcrinfemadissadswouldigeawdy..'i ke be
the only one in the school willing to break ranks and try

something new.

Help us to remind Kiwis to be safe in the sunfi free posters and brochures

Did you know that melanomskin cancer is the masommon cancer in New
ZealandBut it can beprevented by being SunSmaRrom September to April is
when the ultraviolet (UV) radiation fromthesués rays i s most
NewZealandl t s duri ng t hese mbkaltdhgetsdanbuent ge’[ sunburnt
and scientific evidence shows that sunburn increases the rfgetting melanoma {
skin cancerSo now is the time to remind people to Slip, Slop, Slap and Wrap.

No matter what your skin type,
sunburn now could lead to

To help spread the sun safety message, the Health Sponsorship @oancil( HS C melanomalater in ffe.

Slip, slop, slap and wrap

SunSmart team has developed a free poster and brochure that your library can o
and dispay for library visitors to see. To order free copies em&ik@hsc.org.nzor
phone 04 472 5777 and ask for Alex.

Find out more at sunsmart.org.nz

Thank you for your help to remind people about sun safety.

SunSmart week will be held from 13th to 19th November 2011
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Why school libraries are more
necessary than ever!

by Michele Whiting, Principal, Corinna Schoo

Writing for the SLANZA magazine about wéghool libraries
are essential is really preaching to the converted. We know
how valuable they are when properly resourced and staffed.
However, in recent years schools have been faced with a se
of challenges that leave many questioning the role of the
school library. This article highlights two arguments for the
l'ibrary as the | it er aatrassthee,
curriculumd hub of primary

The library should be the starting point for schools

trying to build coherencecross learning areas

The New Zealand Curriculum is exciting and liberating. It
challenges teachers to rethink their values, principles and
pedagogy. The key competencies of thinking, relating to
others, semanagement and using language, texts and
symbolssit right up alongside the contenwithin learning
areas.eearning isnd6t somet hi
here now and in our faces as learners and educators. One o
the Curricul umo sohgrenddtmeguirgsl es
schools to rethink hav teachers make links across learning
areas to support students in recognizing links and
synthesizing information to extend their understandings.

ng

Principles, and Teaching as In@Miy 2011)the Education
Review Office reports thatoherenosas evident in only 39%
of schools reviewed where principles in general were most
evident (this group made up 70% of all schg@adwas
ranked %' in importance of the seven principles in those
schools. A further 30% of all schools reviewed had minimal
evidence of the principlef practice.

Coherence is one of three curriculum principles that was least
evident in schools. This principle includes the notions of a broad
education, links within and across learning areas, and transitions
and pathwvays to future learning.

Not all of these aspects were addressed by schools in their
curriculum review or planning. Challenges to achieving coherenc
related to aligning the curriculum between departments in
secondary schools or between classes in pringgiyools. Schools
seldom mentioned transitions and pathways to future learning as
factor in their planning of the curriculum, although secondary
schools were more likely to do this than primary schools.

ERO, May 2011

We know that the person who has the greatest impact on
learning for their students is the classroom teacher. But who
guides that person in selecting the apypriate material for
learning in the 2% century? Who can facilitate the
development otoherende a school? The school
librarian/assistant or teacher with library responsibility can
act as that information resource. The school library should
be the hubof curriculum development for all schools.

£

1

The library should be the place to support learning about
literature and literacy across the curriculum

For schools, one of the greatest distractions to come out of
government in the last two years has been throduction

of the national standards polictWe dondt have
political intent of the policy (I write this as a principal of
schodi veho sigaed the Boards makingfAttiont Cealitarc y
resaludion $soenat setntatgets ysingsthe Nationbl Standards).

t o

Weknow that the introduction ofa national reporting

system of achievement levels based on unmoderated and

unchecked teacher judgments about how well students are

learning is flawed and irresponsible. However, there is an

educational intent to this policy toaise the level of

achievement for all students to enable them to access the

growing demands of a curriculum that requires sophisticated

Iocet\tlrcljg evﬁuatmg aer synthe3|?1 Marnyha%mberIaln,(frorp
20 1 0) ays 60s taki

"1 RAEeSy

The national standards resource books suclraading and

Writing in Years8provides teachers with definitions of the

thinking skills needed by students to become critical readers

nd writers as well as providing teachers with a list of key

Characteristics of what texts students should be able to read

at various year levelsStudents need to be able to read the

sort of texts you have in a good school library.

I &m not sure i f the government
message about the ingptance of school libraries through

their national standards poli cy
have one without the other. The characteristics of texts

listed at each level require teachers to source reading

material and information across the curricufo in many

di fferent for ms. I f your school

collection of the variety of texts, including electronic ones, to
support literacy across the curriculum, then you are unlikely
to meet the intent of this policy (even if you do setrgets).

Many principals are starting to question the value of school
libraries. Some educators believe schdibkaries are nothing
morethando si nkhol esd of resourci
beginning to use their library spaces for other purposes. In
New Zeand we would have to say that the primary school
library is under threat. If the government is really serious
about a high quality education system for the future they
need to fund school libraries specifically. They need to
reinstate advisors in all leating areas who can work
alongside literacy advisors to suppdtie teaching ofiteracy
across the curriculum. Then we may start to see the value of
a resource documenRgading and Writing in Yed)sthat is

truly understood and used effectively to r@&sachievement.

ng.

Letds make school i brari

necessary than ever!
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Just one thing

by Donna Watt, SLANZA Communications leader

I ¢ a@mantra, and | use it at work and at play, and especiallyMaybe you attended conference and felt overwhelmed by the

for those times when | want to play but work keeps getting innumber of web tools, gadgets and skills to learn. Perhaps you

the way. | read it somewhere and iewthe right blog post, seepst s on t he | Whdresleetmosepeopglend t hi
at the right time for me. At the time, | was feeling completely find the t i An@vhén you're told that these are critical
overwhelmed by all of the balls | have in the air. Work, homegompetencies, and we need them at diagertips now, you

family, SLANZA, online presence... there wasnetime. t hi hjust dén't know where to begidoro Ther eds no
I was struggling tkeep the balls in the aiin balance, and and thereds t oWel, mwdishhetre,samd t o dc
still find time to learn and grow, professionally and there is just the oe thing to do.

personally. Sg here itis, my adopted maninay poplrlg But maybe you need to make just one final list first. Write
mechani sm. swodht what itd

down all of the things that you do in one working day. Write
I ¢ nibt about having a list, so get rid of the list right now!  down every little thing. It may seem as obsessive as keeping a
I ¢ about choosing one thingeRoving the clutter of too dieting journal, but maybe it will be just as illuminaty. Are
muchtodo,notimetodoit. f t her e i s sj usdlltheiteras oh thelist gs,importanbas you assume? To
manageable. The time can be found, and the sense of whom are they important? Do you do them just because you
achievement gained from doing just one thing can be out of have always done them? Or do you maybe do some of them
all proportion to the size of the task. because they aré k n candmséfer than choosing just one
new thing? An unknowrand therefore scary thing. Like

SO kid yourselfChoose just one thing, be it clearing the joining Twitter. Or starting a blog. Or learning to Skype.

kitchen bench, loading the dishwasher, folding the washing,
or clearing your email inbox. Do just that one thing, and We are inundated by lists of things that we need to know and
revel in the sense of accomplishment. be doing as library professionals. So do just one thing. Read
one of those lists, say this one from deyalenza her
Manifesto for 21st century librariand.isa Oldham shared it
with us on the school library email ligecently. Her
gowrg(?ntewasi, h; ygmgad nothing else today, read this.

T h er e tltheedoshe @dnext thing, but chances amuy
sense of accomplishment will lead you to choose just one
more thing. If it does, greaB u t  stndt the pdint. On days

whenyoué e | over whel metdknough timen

for allthe mustd 0 6 s | et -ta-l g@low t h e Whe important thing is to begin, today. Yes, it is critical and it
yourself to focuson just one thing, and cebrate your isur gent , sagcaptobabilityehat your future in
achi evemesidnewhen ito this industry depends on it. But it is, after all, just one thing.

What will it be?

Reading and Literacy in the Manawatu ( ReaLM)

In 2009, a group of likminded school and public librarians, seeing a lack of local professional
development opportunities, decided to try and provide their own. The result was Reakadl{{ity
and Literacy in the Manawatu) and in the last two years over seventy five library and literacy
professionals have taken part in two learnifdied days of seminars.

Previous topics have covered Web 2.0 tools, storytelling, unpicking picture baoksyr talks,
Ea ti me management, O0Booktal ks, under st andi

and the yeards best new fiction.

Reading and Literacy in Manawatu
Te Panui me te Matauranga ki Manawati

Topics confirmed for 2012, to be held on Friday 15th June, include topical subjects such as the hesakgldforms,
and the relevance of nefiction print resources versus the internet in libraries, as well as less conventional aspects c
literacy such as screenwriting.

2011 saw the introduction of a literacy tour of schools. Twelve local schools had a visiafuariety of literacy
professionals ranging from authors to illustrators to graphic novel experts, who engaged their audiences with their
extensive knowledge. One school commented that it v
enjoyment of it.é

Next year they are aiming to provide speakers in a greater number of Manawatu schools, meaning that more childr
and young adults can benefit from interacting with these truly influential people. The committee is currently seeking
sporsorship to enable them to offer a bigger event.

For more information check out RealM gr@nawaturealm.weebly.com and follow them on Facebook and Twitter.
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Preparing for tertiary study
Some challenges, successes and future plans

by Senga White, Library Manager at James Hargest College, Invercargill

Are students well prepared for the rigours of academic Using online databasésspecifically adanced
study and research when they leave secondary school searching techniques

and head off to their chosen field of higher education?

The more time | invested in developing a cohesive
information literacy programme at Jamésargest College,
the more | began to realise the importance of providing a
meaningful as well as practical course to offer students
intending to move onto some form of higher education. This
realisation grafted another branch onto my information

literacytr ee and is an area |08v eAsr?ng of@lgri@/i 9 n}yéhigkén "img Wl|ecﬁi%gtogether

developing and trialling for more than 18 months. resources in one place, | created thertiary-Prepwebsite.

=

Ways of utilizing Google features for better searching
Bibliographiesbone styl e doesnét fit
Notetaking techniques Dot Jot, Cornell, digital

How to get the best out of your academic library

Study skills/preparing for exens

= =4 -4 -—a -

As I nvercargill doesndt have a
with the librarians managing the Shland Institute of

Technology and the University of Otago, College of Education
Sout hland Campus to opick their
| was indeed on the right track.

My vision for James Hargest College is to create a platform
which would allow the school to embed the teaching of
information literacy and research skillseamessly into the
curriculum. This would extend across curriculum areas,
departments, year levels, and across campuses (egpeblais

a two-campus school)This platform now has a solid Throughthis discussion | was put in touch with the policy,
foundation to build on. planning and evaluatin librarian working for he Otago
University Libraries] was able to meet with him to discuss

In 2006 | was involved in the Teacher Designéd 8o | & s X . . -
my project and found him very supportive and affirming.

project which Hargest undertook.eaching and non

teaching staff members had the opportunity to work | participated in the University Library orientation session in
together to set the vision for what the future direction of February, which saw a team of librariafrem the University
teaching and learning would look like at Hargest. Reshar  libraries deliver an interactive session to over 200 first year
groups were established anelected to investigate how students about using theiibraries. | also attended a two
information literacy could evolve in our school as part of the hour study skills seminar run by a lecturer from the Higher
Seamless Transition Research Group. Education Develoment Centre HED(, a department in the

University where academic staff can access professional
development and support with teaching requirements, and
students can gaihelp with learning resarces.This session
was practical, handsn and well facilitated and allowed me
to gauge howvthe classes offered at Hargest fit with the first
year level of academic study.

Out of my research came a trial of a collaborative
information literacy (IL) module at the end of 2006 which
incorporated our Enfish, Social Studies and Science
departments. The success of this trial led to the embedding
of research units with specific IL skills taught. These units
are taught to all Year 9 English and Year 10 Social Studies
classes. The Science department has wetiisoth Year 9 and
Year 10 which embed other specific teaching of IL skills.
Intentionally targeted teaching of online IL skills,
particularly databaseisage, happens through Year-13

Opportunities and Barriers

As with any new venture there are always opportties and
inevitable barriersThat 6 st rwhaadt aond error 6

classes through a wide raagf curriculum areas. All of these N0 Matter what your new venture may be, you need to

units are collaboratively designed and taught by ateamthat2 ¢ ¢ € Pt t hat i tds going to be he
comprises me, the Head of Department and the classroom expect it to.The followingare some of the opportunities and

teacher This work will be extended tear 8 classes for the Dariers tomy project

2012 school year. Opportunities

Tertiary Prep A supportive leadership team who are prepared to listen t
any and all of my crazy ideas and schemes and are very

As | begarno extend the vision for seamless transition of IL L
permissionrgiving.

skills into the senior level of the school, | had to consider

which skills were essential for those students continuing Working with enthusiastic and encouraging colleagues
their education beyond Y13 level. here at Hargest, at Otago University Libraries and with

o local library colleagues.
Initially | spoke to some recent extudents aboutvhat they

felt wouldodove been useful t
before theystarted their tertiary course

Practical experience: Attending first year orientation
sessions was invaluable.

stud

Research, research, research! | have begun curating a bc
of information regarding tertiary prep, which you can
access vigcooplt!

From these sessions | developed an initial scoping document
which listed the followinglesson ideas.
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Libraries team, particularly the local campus. Plans have
been discussed to take students to the university library for a
tour by the library manger, who would also give them
training in using the University Library catalogue and the
Endnote citation generator.

Barriers

Time. There is never enough of it and the sheer nature of
working in a very busy school library environment means
continuity of thought for a sustained period is rare.

Timing. When to offer these tertiargrep tutorials has been

problematic to say the least. It is the main reason for my I will continue to evaluate and reflect on the work and
inability to so far sustain the programme. Fitting into programme happening at Hargest, and also to keep up to
curriculum and timetabling has proved very difficult, but1 ~ d @t e wi t h  whmthisdasea dloaglypldave n g |
donét believe these issues recentlybecomeaware of thiournalof Information Literacy
which has some excellent articles and reviews. One of next
Next Steps yeards themes at the Librarians
The number one barrier to making these tutorials ConferencéLILAC)s Transitions: from School through to Higher

sustainable is cementing a time where students are able to EducatioiMurdoch University recently published an article

attend on a regular weekly basis. Over the course of the pasbn their website about a unit they run to help students adjust

two school years | 86ve att enptheddemamsafacadenscstwdyy s of doing thi
Fa the 2012 year | have decided to promote the tertiary prep,
tutorials to our Y12 cohort, who share the same study period
each week. | will run an initial six week block of sessions at
the beginning of term two and if there is sufficient interest |
will run another one in term three. These sessions are
strictly voluntary but hopefully the staff who teach Y12 will
promote the sessions and encourage their students to atten

hese glokl trends only serve as an encouragement to
continue with the programme | 08r
obviously a recognition of the need for both secondary

schools and academic institutions to work more closely in

smoothing the transition to higher educatiarFinally, and

Oimpor‘[antly, it fits well into the James Harge§tollegevision,

part of which is:

Alongside this, | plan to develop a completely online module

for Y13 students to workhrough some of the information

and modules on theélEDGind Otago University.ibraries “To fulfill the vision of the New Zealand Curriculum by
websites. | will offer support to these students in a number of  the development of confident, connected, actively
ways including forum discussionsmails and sssions during involved lifelong learners

study periods. Will also offer tertiary prep sessions to Y13 in a way that reflects the expectations and needs
students during our weekly after school study centre. of the Hargest community.

Should next yeards Y12 tri
to create specific roles within our student liary team for
students who have successfully completed the course to
work as IL mentors. While these students are rostered on
duty they would be available to help others find and use
information when studying or researching in the library.
This concept cold possibly be extended into the classroom
setting.

al Erovg.suclges.s}u.l . there
Our Strong achievement focus is of prime' importarice,
with sights set firmly on the pursuit of excellence and
best performance by all.”

I will continue to work closely with the Otago University
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DigitalNZ A-tihi o Aotearoa

New Zealand digital content at your fingertips

by Chelsea Hughes, DigitalNZ, National Library of New Zealand

DigitalNZ hasecently been redesigned and now offers a new
and improved search experience that aims to make it easier
to find, share and use New Zealand digital contdttite

popular service provides access to over 25 million pieces of
New Zealand digital content gathed from more than 120
organisations.

Search across 25 million pieces of New Zealand digital
content

DigitalNZ gathers and provides access to digital content that
has some connection and relevance to New Zealand Aotear
There is a wide variety of contemtvailable, including

heritage photographs, artworks, newspaper clippings,
scientific journals, and much morétems are contributed

from partners including Te Papa, the Alexander Turnbull
Library, Auckland Art Gallery, Te Ara, and NZ on Screen.

With so mueh New Zealand digital content available, the new
DigitaINZ search helps users narrow their results to those
most relevant to them by combining a single search kdth
simple filtering options.

New features include filtering by format, type, usage rights,
content provider and website. The new sliding timeline tool
also allows users to display search results within a particular
decade:

Built in options for sharing through Facebook, Twitter
and Google Plus

ann e

( DIGITAL

A-TIHI O AOTEAROA

[l © iox LERs

When a user finds a digital item of particular intest, they
can now share it with friends and colleagues through a
variety of social media, including Fdoaok, Twitter and
Google PlusVith Facebook, they can either share a link to
the item or generate a conversation by adding their own
comments using thé&acebook social plum.
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Clear explanations of how to use New Zealand digital
content

6o € orenFALTERS

NEW ZEALAND'S
FIORDLAND IN
WINTER: A SCENE AT
THE ENTRANCE TO
MILFORD SOUND.

vvvvv
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Get involved in the conversation

The new and exciting usage rights filter allows users to
narrow their search results by usage rights, displaying only
those digital items licensed for reuse, modifiaati or
commercial useThis may be of particular interest to
teachers, librarians and students looking to use digital
content in their schoolworkWhile the usage rights filter is
available through the DigitalNZ site, users are still
encouraged to clarifyhie terms of use witlthe contributing
institution.

DigitaINZ and the National Library of New Zealand have also
wor ked together to produce
digital content that helps teachers explore digital

storytelling, copyright, data rese and moreThe guide,
OFree to Remimi@andmaskorgmz/satiodlsa b | e

an

In addition to the search site, DigitalNZ also runs Make It
Digital (makeit.digitalrz.org/), a site that acts as a ostop
shop for questions about creating New Zealand digital
content. The Make It Digital service includes a forum for
people to ask and answer questions about digital content,
ranging from questions about copyright of ptagraphic
artworks to people seeking guidance on opsource image
cataloguing softwareThere are a suite of useful and edsy
understand guides available to assist people with various
aspects of creating and usiddew Zealand digital content.
The servie also includes a voting tool that encourages
members of the public to nominate and vote for content they
wish to see digitisd and made available online.

Visit digitalnz.orgto learn more and begin exploring New
Zealanddigital content.

€
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EPIC Insights

Britannica Online

by Paula Banks, EPIC Manager

Yes that is my actual job titl&a fun party trick is to get

Britannica Online contains so much more than the

people to guess what my job is based on the title, but lucky authoritative encyclopaedia articles it is traditionally known

for you, | 8 m | EP$C{Hectramic n g
Purchasingln Collaboration) is an eresource purchasing

t o far.dtkl$o contains .a wide range of interactive media
covering all areas of the curriculum at all levels. A good place

consortium on behalf of New Zealand libraries. My job is to to start, ifyou want to check out the wealth of material
manage the consortium. | am based at the National Library cdivailable is to go to the Learning Materials section. A link to

New Zealand.

The Ministry of Education is a member of EPIC and pays a
subscription to a suite of 23m@sources through EPIC on
behalf of all New Zealand schools. Access to these resourd
is provided for schools through the following URL
http://www.tki.org.nz/epic .

Register

As there are so many fantastic tools to chof®en in EPIC, |

am going to try and help you to get to know them all a wee
bit better by highlighting a different EPIC resource in each

edition of Collected. The first resource | am highlighting is

Britannica Online.

When people think of Encyclopaedia BExitnica, the first

thing that comes to mind is beautifully bound, muliolume
sets sitting in pride of place on the book case at home or in
the reference section at the library. Inside, you would expect
to find an intimidating array of highbrow articles oany

topic imaginableBritannica Online still contains a wealth

of articles on any topic im
the intimidating prospect that the print version of old may

Databases

this can be found on the top toolbar.

HA  Communities  Schools [T =

TR

Senior High School

Search Leel-Appropriate Reference Articles,
Journals end Magazines, the Web's Best Sites,
Multimedia, and Carricalum Content.

= Herriam-Webster Dictionary
= World Adlas
- Workspace

Mt Russell Street

Middle School

Search Level-Appropriate Reference Articles,
Journals and Magazines, the Web's Best Sites,
Multimedia, and Carriculum Content.

= Herriam-Webster Dictionary
= World Adlas
= Workspace

Primary School

b
Search Level-Appropriate Reference Articles,
Journals and Magazines, the Web's Best Sites,
Multimedia, and Carriculum Content.

L
 Merriam-Webster Dictionary
= World Adlas
plus 3 7]

= Workspace
 For PREE

AR A0

have been.

The version oBritannica Online that is available fre to all
NZ schools through EPIC has been created especially with
school children in mind, whether they be new entrants, Year

13 or anywhere in between. There are three levels to choos

from: Primary School, Middle Sé&&anior High Schddie
articlesand resources included in each level have been
adapted from the advanced version of Encyclopaedia
Britannica to be accessible to a younger

( Se{c-h AllLevels l:l @
[ 4

World Data Analyst

The Encyclopedia
of New Zealand

audience.

Britannica School Edition Prek-12
new zesland

Search Tips
HOME ] | DICTIONARY ] | LEARNING MATERIALS ] | TEACHERS’ RESOURCES ] | WORKSPACE ] | GUIDED TOUR ] [HELP]

Search: Advanced Search

To accesBritannica Online go toEPIC
and login with your schoolisername &

. .
password_ Then click on the link to For High School Students and up For Hiddle Schoal Students and up For Primary Students and up ontet "
. . . e Results 1-10 of 1888 Results 1-10 of 29.4. Results 1-10 of 86 ournals an
Britannica Online School Edition PreK- Mow Zoatand -4 Magazines
lew Zealan New Zealand -k New Zealand -H i
H H ; iet === - High School
12 (if you want to go directly to the Bl Rising from - Middle School
) . ) ) country in the South - Primary
Primary School level, click oBritannica the Seuth Pasific Britannica Concise
. . . . Pacific, New Ocean Y Encvclopedia
Online School Edition Prek8), this will Zeatand s 3 remote land. One | <bout 1,000 miles (1600 | Naw 7o liand e g nation s e pet stes
H of the last sizable territories kilometers) southeast of § .
take you toa page that WI” enable you to suftable for habitation to be Australia, New Zealand is an of fslands in the South - High School
Choosehe |eve| OfBrltannlca On“ne populated and settled, it les isolated country settled by Pacific Ocean. It is * Middle $chool
maore than 1,000 miles (1,600 km) | both Maori and European known for its isclation + Primary

that you want to search.

If you are unsure about which level suits

the needs of your students then try the
option to search all levels.

This allows you to see a sample of the

results for all 3 levels and gauge which is

the best fit.

View: Article | Images

| Related Articles

| Maps & Flags | Multimedia
| Statistics | Tables

Hew Zealand Britannica Book of
the Year 1996 2kl

New Zealand, a constitutional
monarchy and member of the
Commonwealth in the South
Pacific Ocean, consists of Morth
and South islands and Stewart,
Chatham, and ather minor
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peoples. It is composed
mainly of tuwo large
landmasses called the Morth
lsland and the South lsland.
They are known in the
Maori ..

View: Article | Images

| Related Articles

| Maps & Flags

Australia and Hew Zealand
=]

from the English language
article
Rnth Australia and New

and its natural beauty.
The country's culture
shows the strong
influence of the Maori
people, who arrived in
the region hundreds of
years before Europeans
first sighted the islands
in the 16005, New
Zealand ...

Control by New Zealand

N Primary Sources and
E-Books

Multimedia

Results 1-3 of 127
Hational anthewm of
Hew Fealand 1:02

\‘ Anthem

Hew Zealand:
opulation densit:

rtai
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Other cool features dBritannica Online include:

The Britannica Learning Zone

Contains a vast array dfiteractive activities (including
games) specifically aimed at new entrants children.

Hi.-My name is Newion.
Welcome fo The Brifannica Learning Zone!
We're going To have lot's of fun!
Just move your mouse over something,
and | will Tell you how it works.

/

Country Comparison

Allows you to compare information about two different
countries side by side.

Britannica School Edition PReK-12 Primary-ScHoOL

Country Comparison

View Comparison of: Maps and Flags | Article | Images | Media | Web Search

(5 ew Zeatand Hain Aticle

(A Austratia Main Article

-
-

-

official name:
Commenwealth of Australia

official name:
New Zealand (English]; datearna (Maori)
Form of government:

Fort t:
federal parliamentary state {formally a constitutional orm of governmen!

canstitutional monarchy with one legislative house

manarchy] with two legislative houses (Senate [74]; |
(House of Representatives [122'])

House of Representatives [150]]
Head of state:

Head of state:
British Monarch represented by Governar-General

British Monarch represented by Governor-General
Head of government:

Head of gavernment: e
Prime Minister

Prime Minister
capital:

capital: X
wiellington

Canberra
official tangnages:

official language:
English; Maori; New Zealand Sign Language®

English

Britannica Timelines
Choose a topic and view a timeline of histatiectivities

associated with the topic. There is now even a new feature

which enables you to create your own.

Exploration

2900 BC

Eayptians pethaps begin
maritime explaration of
the Indian Ocean,
reaching the "land of
Punt' on the Somali
coast

Learn More »

800 CE

prm— I T

1414 CE 1540 CE
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The best thing that you can do is to just have a play around,
I dm sure that you wil!/l
resources to recommend &tudents and teachers alike. By
playing around, | discovere@eography Exploagd can now
proudly inform you all that | can now identify all the
continents oftheworlddn ot so good

Geography explorer ‘

wi t h

And finally, if you have good examples of how y@yve used
Britannica Online with a class, teacher or connected to an
assignment or the curriculum, we would love to hear about
them at EPIC so that we can collate and share them with
other users. If you would like to tell us about your
experiences wittBritannica Online, please either-enail me

at paula.banks@dia.govt.ror our fantastic School Libraries
representative on the EPIC Governance Group, Senga White
library@jameshargest.school.nz
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Grass roots advocacy
What you do makes a difference

by Greig Daniels, Librarian at Tokomairiro High School, Milton

| dve been thinking abodbobn éa tiisalsaimpprtart thdt yot buitd eslatomshigs with the

think that my thoughts are anything new to people and wider community, especially parents. Again, ask the PTA and
certainly checking out the advocacy page on the SLANZA Board of Trustees to meet in the library. Have the library
wiki will reveal a lot of these ideas have been eutated used on open evenings. Present a written report to tlail,

beforeld m putting these t oget herbettergetmdseantritinfpgrsormy o wn

thoughts and hoping they may be of use to others. The PTA and the School Council can help in fundraising and

For SLANZA, advocacy exists at three levels: local (or providing parental support and access to other parents.
individual), regional and national. And while the regional Having a feedback session on funds raised, showing the PTA
and national levels havethes wn | mpor t an c e justwhatysu did with theirtmoney arenportant ways of
underestimate the importance of the local. What you do, andsecuring and keeping their support. Invite local book clubs to
how you act in your own school is very important. use the library for meetings and attend these meetings to

School librarians are the visible aspect of school libraries; Wealk about what the library offers students.

interact with teachers, students, administration $faand the  One part of being an effective advocate is to be informed of

l ocal communi ty. I n a s mal lisstuestharelate tp your prafession,yaiduhe negds &f . | f
a librarian people expect you to fit their own stereotypes.  students. As an information professional you are probably
Well, all librarians and all school libraries are different. In ~ hooked into these information channels already. Being part
spite of that, we share one main g@smproving student of the school library email list, using the SLANZA wiki and
achievement. website or subscribing to the € of library professionals

you admire, are all ways of procuring information about
library issues and trends, as well as examples of good
advocacy elsewhere.

One of the first areas to concentrate on is building
relationships within your school. Identifying yourself to staff
and seeking out opportunities to collaborate is one way to
show staff how useful you can be. Offering to assist studentsAlso effective in advocacy are the collegial links that you
with information skills, preparing extension reading lists, make through organisations such asANZA and NZEI.

lists of websites that may help a teacher, showing a gifted Taking advantage of professional development courses can
and talented group the EPIC databases, or having material both increase the number of fellow professionals you meet,
put aside for students with special learning needs. All of and add to your professional skills. All of these factor into
these show that you arprepared to be a part of the teaching making you a more effective professional and raising your

programmes. Some teachers may not want to build profile. Taking advantage of opportunities like this can make
collaborative relationships, but there are many who do. Theya great deal of difference to your role in the school. They also
will seek you out and ask for help. give you a community and a network of other people with

The most important relationship is the one you have with shared interests.

thestudents.Yar | i brary wil/l r e f | €he mostingartant @am af advotadys howewep i8 studenin t
that the relationship with your students is the one you work achievement and how the library and librarian support this.
on the most. In most cases you will be the first port of call folWwhat do you do to assist with student achievement? How
students using the library and your attitude and openness does your role impact on this area? While this can be hard to
must show interest anghassion. measure in school libraries, there is research that does show

. . the impact of stromy libraries on student achievement.
You need to develop a presence in your schibioé seen in P '

the staffroom at interval, and perhaps staff briefings. Taking DougJohnson makes these points in fisur rules of

part in larger school events tells fellow professionals and advocacy

students that you are part of the team. Offer your library as aSo, as you can see, this is not rocket scieBoehe readers

place for department meetings, student meetings, and may think that I dm stating t
professional devel opment mefiestdayn & | sole Ehargeslibragiantarsd just hoav hafrd it wds o
use your library to come in and see what there is to offer.  for me to conceptualise my new role within my school, and

|th|n the professmn Undfrstafruyng ther e[yourplay in

Dondt be afraid to ask for
. . studlet achlevemen is jus the beglnnlng ext you
demonstrate new equipmenprogrammes or ideas that may
inform your learning community, any time, and in any way

assist teachers or encourage collaborations with teachers. Aﬁ]

at you can. That is grass roots advocacy.
a school with a year 7 and 8 level | am often involved in their
research projects. | try and make time to go to classrooms,
see finished products, or watch the clgggsent their work.

(o]

This article has been informed by emails from SLANZA
members and participants on the school library email list,
however any mistakes and shallow observations are mine.
Thank you for sharing your views.
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Boys CAN read!

Rewards and success of the Pasifika Homework Centre

by Bharathi Char, Librarian at Henderson High School, Auckland

As a school librarian, One of my greatest rewards has been to see Joseph Aumau
there is no greater who seemed to hate reading but has now become a voracious

reward than reader! Here is a summary of what he shared with me on how
knowing that you reading has changed his life. He usedhémg out with the

have made a wrong crowd; he was in a gang and often gato trouble
difference to a with the police.

studentGs bolsgphesbenc}évg Iot%fltirlne both in the school and the public
have our moments

as school librarians libraries and shares what he has read and recommends books
when we get a for our collection. He borrows and reads a lot from Auckland
student interested in books and reading. | feel satisfied and C.Ity L|prar|es .Where he has a r!umber of books on hoIqI atany
fulfilled when | have converted a nereader to reading, or given time. His interest in reading has changed his attitude

when | see a studentds foac etow rds Sth] ies and he is Howworlﬂng hagdm otheﬁu?ectsg

a
read a book he has been waiting for.

an V\}ar%s (0] sucléegd. Iy|\é Wl‘ﬁ Hnish school thisnyear an
hopes to pursue a ceer in engineering, and to keep on
The Pasifika Homework Centre launched last year inthe  reading!

library at Henderson High School has converted a number of
our Pasifika students into confident library users who enjoy

reading a wide range of books. The centras started as a BeosintoiiediohaoksEmieschitol

place for them to just do their homework and take extra help library last year when I attended the
from teachers, but | wanted it to be more than that. When | Homework Centre.

realised that a lot of the students were nervous and wary of Now my hobby is reading whereas before
using the library resources, | conducted some librarylisk it used to be ‘getting into trouble’
and information literacy sessions with them. This gave them

confidence to try out new things. They were just informal When I read, I am happy
sessions with me and another teacher helping the students and I feel I am in another world,

within our capacities. The homework centre became so
popular, especially vih the senias, that they never missed

it. There was an instance when it clashed with their choir
practice and the music teacher had to bring the piano to the
library as they had a performance coming up!

a world full of imagination and adventure!
I have also influenced some of my friends
to read though they do not read
as much as I do.

There were a number of positive results from the fka Reading has changed my life
Homework Centre: confident library users, involvement in
library activities and of course reading! There has been a
dramatic increase of the Pasifika studsnising the library
regularly. Even more delightful has been the number of the
boys who havetarted reading

and I wish more boys here would read.
They do not know what they are missing.”

Joseph Aumau
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Learning the ropes

Services to Schools supporting School Librarians

by Lisa Salter, Library Manager, Ruawai College and Community Library

So you got the job at your school library, congratulations!
You love books and have a fair idea how to research, you getommunities, encouraging us to engage virtually with groups

some tips from your predecessor and you take over. Maybe that interest us from our desktops. We can join teen fiction,
you have worked in librariesr schools before, maybe not, as RLIANZA reegistration, local networks, and picture books

school s tprmmesadew. Ahdadont faget search engines like QigHeE

often hire a | ocal

Where do you start?

May | suggest that your first call should be to the National

Library Services to Schools team? That is where | started ana

h a v e n @adtk. Thesapgoe dnd &dvice they have

given me has been invaluable and not only about how to
order resources for teaching staff fro@urriculum Services
to support teaching and leaing, but also around the
importance of literacy. The team at Services to Schools is
there to help.

A good start is to enroll in the Foundation Librarian course
offered in various venues around the country. This course
exposed me to good library managememitiatives, inquiry
learning, finding my way in a school environment and, of
course, literacy connections. | also started to make
connections with other local library managers.

From there my local National Library Schools Programme

Adviser set me on a bd path. She visited my library and

When you get a chance, you should check out the online

to help your studentsifid images, video, audio and data to
support their research. The DigithlZ team also run the Mix
nd Mash competition and, with Services to Schools, wrote
ree to Mix: an Educator's Guide to Reusing Digitaiv@datdet

on the Services to Schools witbs

libr

Other services to introduce to your staff and students include

high interest topics which are online resources relating to
popular curriculum topics. Also check otlie AnyQuestions?
(andManyAnswerg website where students can talk online

to a librarian who will guide them to find the best answers to
their work. You can arrange a class booking to introduce this

service to your students. | also recently became awdrano
st tlak& nt s a
Speaking with every mov@exhibition at their service centre

inquiry learningoppot uni ty f or

in Auckland. This quality, cultural, hands on prognane is

available free to schools and is adapted to suit any year group.

Also in the Auckland Centre is the Learning Studio where
educators, including librarians, can meet to collaborate on

helped me set priorities and goals. There have been some projects and to learn about and create learning materials

changes to National
years, but their professionalism and dedication has not

Li br ar yusi®a larety of edhnodges.vi ces i n

wavered.

A few years ago National Librargviewed their services to
best achieve their aims.

Some local level positions were lost in the reshuffle. To
provide better access to their servicé&800 LIB LINE was
established, and their website was updated.

If you have a look today dhe Services t&choolsvebsite,
these are the services, links and products you will find:

1

Professional DevelopmentListsall courses on offer
with regional links andonline registration

Curriculum Services Outlining services to schools
including how to access resotgs tosupport learning
in your school

Developing youribrary - resources for management,
tools andguides, student achievemeyand looking
toward the future of libraries

Culture, Identity and Heritageinformation and advice
to support Maori studentsand information and
resources to support Maori culture

21st Century Literacy and Inquindooks at how
libraries can support learning and critical thinkingni
our ever changing environment

18

I have found the staff from National Library to be
consistently supportive, informative and professional; |

credit them with turning me from a well meaning support

staff employee to a professional librarian. The team at
National Lilvary Services to Schools is there to help you,
dondét hesitate to contact

up to their online newsletter aschools.natlib.govt.nz/news
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Living libraries & human books

by Fiona Mackie, Library Manager at the Frances Compton Library, St Cuthberts College

One of the most enjoyable partsaconveningtherecent Ourconf i rmed 6books®& were a | esb
SLANZA conference was reading all the abstracts submittedSpr i ngbok Tour protestor, a gui
for workshops, and getting reallgxcitedabout the range of  Refuge staff, and people who work with addicted youth.

topics. | was thrilled to see an abstract about running a
Living (or Human) Library. The Living Library was desd as

a way for people to find out about the experiences of others,
so barriers can be broken down, prejudices dissolved and

We promoted the event via our website, Intranet and email,
during classes and plasteredsiers around the school,
which identified the books by their story, not their gender.
. . . Students booked in via email for a 15 minute slot, so we could
understanding of differences encouraged. It was first run at . . .

run two sessions during the lunch break, and give the books

the Roskilde Festival in Denmark in 2000, and has since . ) . A
: a 5 minute break in b%ween booklngs. | wasrmgb(ly ~
spreadaround he wor | d. Library wusers can 0 orroméaa oas olko

. e . - nervous on the y, real |y
to _Ilsten. to the story of their life experiences, whether it is had booked would show ulike every busy school there is
being disabled, homeless, a war veteran, homosexual, of a

different faith or belief systend the range is only limited by always something extra that hg ppens that studepts have to
N . attend, and that day was no different. However, in came the
t he amo un that cah be®iyamisekl forihe event,

. . girls, theconversations started and the library felt amazing!
and the space and time available. .
There were groups everywhere absolutely intent on what the
In 2008, LIANZA promoted Living Library as part of Library books were saying, and | was delighted with the questions
Week, and Coll een Shipl ey, thattre gitlsiaskedaEveryair | spoke toaid hovbimtarestungg h G
College, took the plunge angsedthe resources LIANZA had she had found it, andsked if we were going to have a Living
provided to run it at her school as part of their Library Week Library next year. The books were really happy to have been
celebrations. More information about the concept can be  part of the event and all said that they would happily be part

found on theHuman Library websiteandThe Guardian of next yeards event too. We fi
website afternoon tea which was a lovelyay to end.
I attended Coll eends wor ks himgrovemants for nextime ioclud